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ABSTRACT

Objective: This study aims to determine the level of perception of nursing students and teachers on the effective clinical nurse
teacher characteristics and find if there is a significant difference between the level of perception of nursing students and teachers
according to their demographic features.
Methods: This study employed a descriptive - comparative design. Simple random sampling was undertaken and a questionnaire
developed by Brown (1981) was utilized in gathering information from the participating 244 nursing students and 46 teachers as
respondents. Frequency, percentage, t-test, F-test in Statistical Package for the Social Sciences (SPSS) version 22 was used in the
analysis of data.
Results: Most of the participating nursing students in the study are aged 18-22-year-old, female, and unmarried while most
teachers were more than 46-year-old, female, and married. Among the three indicators of effective clinical teacher characteristics,
the teachers consider professional competence, relationships with the students’ most important, and personal attributes as very
important while the nursing students perceived all as very important. A significant difference exists in the level of perception of
both groups of respondents on different indicators. However, in certain demographic profile, specifically gender and marital status
there seem to be no significant difference but it exists with age.
Conclusions: Both nursing students and nurse-teachers perceived that an effective clinical teacher characteristic has a significant
influence on the clinical learning course of students. The perception varies significantly with age and this would suggest that as
the nurse grows older and gain more experience his/her perceptions matures.
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1. INTRODUCTION

Clinical exposures or learning experiences in various clini-
cal settings catering to patient care are essential in molding
nursing students with the knowledge, skills, and attitude
leading them to become proficient professional nurses in the
future.[1, 2] However, studies show that clinical experience
is not only vital in providing fundamental nursing compe-

tencies to students[3] but most importantly it develops their
clinical judgment, critical thinking, interpersonal skills, and
communication.[4, 5] Likewise, the clinical learning expe-
rience should provide opportunity for students to practice
teamwork, cooperation and interprofessional collaboration
with the nurse teacher and other health care professionals.[6]

The quality of clinical learning by nursing students during
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such clinical exposure depends on their characteristics, pro-
fessional attitude, values, knowledge, and skills.[7, 8] Emerg-
ing evidence suggests that meaningful clinical experience is
difficult to be achieved by the nursing students with their at-
tributes without the influence of the characteristics of clinical
nurse teacher. Clinical nurse educators play a pivotal role in
the student’s learning process and their interaction alone can
either ease or impede the student’s learning and self-efficacy
in the clinical area.[9, 10] However, a lot of students viewed
their clinical nurse teachers as evaluators and limits the trust
in order to vent out their concerns.[11] Salem et al. (2019)
also noted that clinical nurse teacher characteristics may have
a direct positive or negative impact in facilitating the trans-
fer of theory into practice during classroom instruction or
clinical learning environment.[12]

The characteristics, attributes, and teaching behaviors of
nurse instructors are a common subject of various studies
in the past decades.[5] The twenty-nine related articles in-
tegrative reviewed by Labrague et al. (2019) indicated that
the personal attributes of the nursing faculty are the meanest
being valued by nursing students. A research study in Aus-
tralia and other countries revealed that the most appreciated
characteristic of a clinical educator is interpersonal relation-
ships.[13, 14] Meanwhile, nursing students and nurse educators
at the University of Gondar, Northwest Etiopia, perceived
that the most indispensable characteristics of a nurse educa-
tor are nursing competencies.[15] From the said studies, it
can be observed that the characteristics being appreciated
by the nursing students and nurse educators differ in many
cases. Taking into account the students’ viewpoints on which
among these were effective, to promote learning, can be
the best way to achieve it. Clinical nurse faculty should
learn how to meet the needs of nursing students with varying
learning capabilities and sociocultural backgrounds.[16]

This parallel study is conceptualized to compare if the clin-
ical nurse teacher and nursing students have a significant
difference in their perception of the characteristics of an
effective clinical nurse teacher specifically on professional
competence, relationship with the students, and personal at-
tributes indicator across their demographic features. Also,
the authors of this study hypothesized that nursing students
and teachers have high-level perceptions of the characteris-
tics of clinical nurse teachers.

Relevant nursing education in every country is critical in
producing competent nurses but to realize this, the character-
istics of an effective clinical nurse educator must have to be
considered.[17, 18] There were numerous studies conducted in
the characteristics of nurse educator but it appears to be none
in the Kingdom of Saudi Arabia (KSA) as of 2019. Thus,

studying what are the perceptions of the students and teachers
in the effective clinical nurse teacher characteristics is highly
imperative since the quality of nursing education in the KSA
especially that its BSN program which was officially started
in 2004 is still considered new.

2. METHODS

2.1 Research design

This study utilized descriptive comparative design in deter-
mining the perception of student and teacher on the effective
clinical teacher characteristics and its significant difference
in the responses of respondents and their demographic as-
pects. The participants are limited only to nursing students
from level 5 to 8 while only those faculty members who
are engaged in both lectures and hospital-based instructions
served as respondents.

2.2 Population and sampling

The study was conducted at the University of Ha’il (UOH)
during the first semester of the academic year 2019-2020.
Data collection was done and completed on the later part of
the semester ensuring that the students have sufficient pe-
riod of related learning experiences with their clinical nurse
teacher in the major hospitals and primary health care centers
in the City of Hail. UOH is a public higher education institu-
tion in Hail City located in the north-western part of Saudi
Arabia. It offers regular and bridging nursing programs.
There were 44 nurse teachers and 244 nursing students en-
rolled in level 5 to 8 in the 2019-2020 academic year who
participated in the study.

Nursing students from levels 1 to 4 were excluded in this
study due to lack of exposures with nursing instructors who
are involved not only in the classroom instructions or simula-
tions in the laboratory but also in a hospital or clinic-based
practices. In the same way, nursing faculties who were in-
volved or performed only in lecture-based classes were also
excluded.

2.3 Data gathering procedure

Upon approval of the proposal to conduct this research by
the Dean of the College of Nursing, the authors immediately
convened an orientation and data gathering activity with the
target respondents. The details of the study were presented
with emphasis on the purpose, the significance of the study,
and the rights to either volunteer or decline to participate.
Questionnaires as a research tool were distributed to those
willingly participated and at least 20 minutes of spare time
was provided for the respondents to answer the questions.
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2.4 Instrument
A structured questionnaire, the Clinical Teacher Character-
istics Instrument (CTCI) developed by Brown (1981) was
employed as a tool in gathering primary data.[19] The tool
consists of 3 parts, the first of which is the general instruc-
tions on how to answer the questions, the second part encom-
passes the demographic factors of respondents, and third is
the CTCI questions that cover 20 items on the Professional
Competence (PC), Relationship with Students (RS), and Per-
sonal Attributes (PA) of the clinical nurse teacher. These
characteristics used a 5 points Likert- scale: (5) most impor-
tant, (4) very important, (3) important, (2) less important, (1)
not important. As a disclaimer, there was no authorization
requested from the developer to make use of the tool how-
ever, the authors allowed researchers to use it provided that
proper citation is executed.

2.5 Ethical considerations
This study obtained ethical approval from the ethical review
board of the University of Ha’il. Before the conduct of data
gathering, the objective of the research was explained to the
students and teachers. Those who signed the consent and
voluntarily agreed to participate were ones given a question-
naire. After the collation and recording of data, the data filled
questionnaires were kept confidential and stored in a safe
place to protect the profiles and responses of respondents
from being disclosed.

2.6 Data analysis

The data collected were treated with the Statistical Package
for the Social Sciences (SPSS v21). Descriptive statistics
such as frequency and percentages were used for the demo-
graphic profile; mean scores and Standard Deviations (SD)
for the perceptions of respondents on the effective clinical
nurse teacher characteristics; and independent t-tests/F-test
for the determination of significant difference of respondent’s
perceptions on the effective characteristics of clinical nurse
teacher and their demographic profile.

3. RESULTS

Table 1 shows the frequency and percentage distribution of
student and teacher demographic profiles according to age
group, gender, and marital status. Almost all or 222 (91.0%)
out of the 244 student respondents belong to 18-25-year-old
age bracket and 142 are females (58.2%) dominating the 102
males (41.8%) student respondents. By marital status, 214
(87.7%) of the student respondents are unmarried. On the
other hand, most of the teacher respondents with a frequency
of 21 (45.6%) belong to the 46-year-old or more age group.
It is also apparent that female teachers are more in number
with a frequency of 29 (63.0%) compared to only 17 male
teachers (37.0%). The majority of the teachers who took part
in the study are married with a corresponding frequency of
37 or an equivalent of 80.4%.

Table 1. Teachers and students demographic profile
 

 

Demographic Profile 
STUDENT 

 
TEACHER  

Frequency  Percentage (%) Frequency  Percentage (%) 

Age Group 

18-25-year-old 222 91.0  - - 
26-32-year-old 11 4.5  8 17.4 

33-39-year-old 7 2.9  8 17.4 

40-46-year-old 4 1.6  9 19.6 
> 46-year-old - -  21 45.6 

Gender 
Female 142 58.2  29 63.0 
Male 102 41.8  17 37.0 

Marital Status 
Married 30 12.3  37 80.4 
Unmarried 214 87.7  9 19.6 

 

Table 2 displays the differences in the characteristics of an
effective clinical teacher as perceived by students and fac-
ulty. Based from the result, students perceived that all of
the indicators are very important characteristics of a clinical
teacher, however their relationship with their teacher has
the highest mean score of 3.64 (SD of 1.00) followed by
personal attributes with a mean score of 3.58 (SD of .986)
and professional competence with a mean score of 3.57 (SD
of .995). On the other hand, teachers perceived that profes-

sional competence and relationship with the students as most
important having a mean score of 4.56 (SD of .617) and 4.54
(SD of .599) but then personal attributes are regarded by the
teacher as very important having a mean score of 4.38 (SD
.686).

Table 3 illustrates the significant difference in the percep-
tion of students and teachers on the effective clinical nurse
teacher characteristics. As per paired sample t-test results
on the perception of respondents across the three indicators,
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the t-value of each indicator such as the professional com-
petence is 6.475, relationship with students is 5.830, and
a personal attribute is 5.253 and that the p-value of these
indicators is lesser than .001 and .05. This suggests that there
is a significant difference between the perceptions of the
teacher and students on the effective clinical nurse teacher
characteristics.

Table 2. Effective Clinical Nurse Teacher Characteristics as
Perceived by themselves and their Students

 

 

Indicators 
Student 

 
Faculty 

Mean SD Mean SD 

Professional competence 3.57 .995  4.56 .617 

Relationship with students 3.64 1.00  4.54 .599 

Personal attributes 3.58 .986  4.38 .686 

 Note. 4.50-5.00 = most important, 3.50-4.49= very important, 2.50-3.49 =  
important, 1.50-2.49=less important, 1.00-1.49 = not important 

 

Table 4 displays the differences in the perception of teachers
and students on the effective clinical teacher characteristics
according to their demographic profile. It shows that the per-
ceptions of students along with their age group have p-values
(PC is .011, RS is .013, and PA is .010) lesser than .05 and
far lower compared to that of their teacher’s response which
has p-values (PC is .778, RS is .641, PA is .347) higher than
.05. This implies that there is a significant difference in the
response of the students along with age.

Table 3. Differences in the Effective Clinical Nurse Teacher
Characteristics as Perceived by themselves and their
Students

 

 

Indicators t df 
Sig. 
(2-tailed) 

Remarks 

Professional competence 6.475 288 .001 Significant  

Relationship with students 5.830 288 .001 Significant  

Personal attributes 5.253 288 .001 Significant  

 

Table 4. Comparison in the Perception of Teacher and students on the Effective Clinical Teacher Characteristics according
to their Demographic Profile

 

 

Demographic Profile 
STUDENT (p-value) 

 
FACULTY (p-value) 

PC RS PA PC RS PA 

Age Group 
.011* 
(f = 3.76) 

.013* 
(f = 3.66) 

.010* 
(f = 3.85) 

 
 

.778 .641 .347 

Gender 0.331 0.115 0.259  .616 .502 .512 

Marital Status .054 .112 
.028* 
(t = 2.20) 

 
 

.760 .672 .934 

 *Significant Difference (p-value ≤ .05) 

 

It can also be observed that the resulting p-values of both the
teacher and students are higher than 0.05 under gender and
marital status although much higher on the part of the teach-
ers. It means that gender and marital status do not lead to a
significant difference in the respondent’s perception except
on the personal attributes which have contradicting p-values
of .028 and .934 for the students and teachers respectively.
The p-value at .054 of professional competence under the
students almost opposes that of the teachers at far .760. Such
opposing p-values indicate a statistically significant differ-
ence.

4. DISCUSSION

The core purpose of a descriptive-comparative study is to
determine differences if any in the perceptions of students
and teachers on the effective characteristics of clinical nurse
teacher and their demographic features. In this study, the
students who participated are a largely young adult, single,
and female while most of the participating teachers belong to
the middle age group, married, and the majority are female.

Students perceived that personal attributes, relationship with
the student, and professional competence of a clinical nurse
teacher are crucial elements in refining their nursing compe-
tencies in the clinical area. The clinical nurse teachers on the
other hand perceived that characteristics of an effective clini-
cal nurse teacher are all necessary and should be possessed
by them. The above result confirms the study of Banan &
Elsharkawy (2017) at Cairo University finding that interper-
sonal relationships as a characteristic of a clinical teacher
were most appreciated both by the nursing students and clin-
ical instructors.[20] However, professional competence and
personal traits are least appreciated. Clinical teachers in
these studies should have consistent awareness of their pro-
fessional responsibilities since it has a boundless influence
on the clinical learning processes for nursing students. It is
in this context that teachers should capacitate themselves to
respond to the diverse educational needs of the learners.[21]

This finding contributes to the understanding of the Universi-
ties or academic institutions in capacitating nurse-teachers
on the characteristics of effective clinical nurse teachers.
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The findings of Soriano and Aquino (2017) in their study on
the characteristics of a good clinical teacher in one university
in the Philippines, teachers perceived that their teaching skills
and nursing competence are the most imperative features
while, students professed that personal trait and interpersonal
relationship with their teacher is the utmost significant effec-
tive characteristics of a clinical teacher.[22] Okoronkwo, et al.
(2013) discussed in their study on exploring the perceptions
of students on the qualities of a clinical teacher and it showed
that the behavior of a teacher in the clinical setting has the
highest rating.[23] At the level of the teacher, it is expected
that they define the qualities of a professional teacher in the
clinical area while the students who are still on the process of
developing their clinical skills, they are expected to have their
particular favored characteristics of a clinical teacher. Indeed,
such expectation can be used to help the clinical instructor
in meeting the diverse needs of the learners especially on the
styles that meets their preferred learning.[24]

In addition, on the part of the students, interpersonal relation-
ship on how the teacher deal with their students matters most.
Students feel less anxious in their clinical exposure when
they know that their teacher is always available to assist them
when a situation arises and when the teacher is encourag-
ing, inviting, and shows respect. It is also important that the
clinical faculty demonstrates the ability to stimulate students
to learn. These interpersonal skills are the helpful aspect
to facilitate student’s learning in the clinical settings.[25–28]

Contrary to the views of the students, clinical nurse teachers
perceived that it is more important to possess the charac-
teristics that deal with professional competence than their
relationship with the students. In 2019, an integrative review
of articles that focused on effective teaching behaviors of
nursing teachers showed that “professional competence” is
the most desirable characteristics for nursing faculty.[5] It is
viewed that to be effective in the clinical area, the teacher
must be a role model or one who can demonstrate skills,
attitude, and values that can be developed by the students,
knowledgeable on teaching strategies to stimulate students
to learn and know how to be fair and objective in giving

evaluation to students. However, an opposing result was seen
in old and recent studies. The research done by Mogan and
Knox (1985) was one of the pioneer studies on the subject
matter.[29] It reported that faculty focused on the nursing
competence while the replication study in Australia linked
faculty on interpersonal relationships.

Another possible reason for the variation in the views of the
respondents is their age differences. Maturity is a key factor
in the way they perceived the important aspects a student
need from their teacher. Nursing student’s age can be a fac-
tor to facilitate understanding of their roles in the clinical
setting[30] whereas teachers can effortlessly facilitate their
learning. Mature individuals view that teachers must possess
skills and competencies of a nurse that can be acquired by
students to be considered effective.[13] It is evident with the
other findings of the study where marital status affects the
way the students determine the desirable characteristics of
a clinical instructor, wherein most of the married students
correspond with the older students that give higher ratings
specifically on the personal attributes aspect. The results
show that older students who belong to the bridging program
had similar views as their teachers. Some studies conducted
on a similar concept compared the perception based on the
level of student.[26, 31, 32] However, despite the difference that
existed in their findings, none of them attribute the variation
with age.

5. CONCLUSION
In this study, the teacher perceived that personal attributes,
relationships with the student, and professional competence
are the most important characteristics that a teacher must
possess while the students perceived it as a very important
element of an effective teacher. The differences in the level
of perception of n the effective clinical nurse teacher charac-
teristics are greatly influenced by age and some degree by
marital status. It can be said that as the nurse grows older
and gain more experience his/her perceptions matures.
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