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Abstract 
The objective of this study is to develop a sense of global community among young people and to lay the foundation 
for growth with desirable qualities and capabilities as members of a global civil society. The interpersonal 
competency was selected to conduct the study. The subjects of this study were high school students in K city located 
in Gyeonggi-do and analyzed how the gender, academic performance, parents' educational background, conversation 
time with parents, and participation in international cooperation activities affect global citizenship.  
Study subjects were a total of 248 high school students. Survey was selected as the study method. Collected 
questionnaires were subjected to descriptive statistical analysis and correlation analysis using IBM SPSS (Statistical 
Package for the Social Science) 21 program, Student’s t-test, and one-way analysis of variance (ANOVA). As a result 
of the analysis, first, it was found that female students had more influence than male students according to gender in 
global competency, and conversation time with parents was also found to have a significant effect. Second, in terms 
of self-competence, it was found that students who had experience in international cooperation had more influence 
than students who did not have experience in international cooperation. Lastly, in interpersonal competency, 
according to gender, female students were found to have more influence than male students, and conversation time 
with parents was also found to have a significant effect. 
Based on the results of this study, it is hoped that in the future, young people will participate in activities that 
cooperate with the world beyond regional and national identities, thereby providing a framework for recognizing and 
implementing their attitudes toward responsibility at the global level.  
Keywords: global citizenship, global competency, self-competence, interpersonal skills 
 
1. Introduction 
With the current development of information, communication, and transportation, the world is closely connected as if 
it were in one space. Territory boundaries in the world network have changed as fluidly as if they were liquid so that 
people around the world could share information and knowledge with anyone (Bauman, 2000). In addition, with the 
rapid development of information and communication technology, the phenomenon of knowledge and information 
sharing occurring around the globe has further accelerated globalization, thus breaking down the boundaries between 
countries. As a result, political, economic, social, and cultural exchanges between countries have become more active, 
and it is the core competency of young people living in this era to contemplate together various problems in the 
world that are taking place in the wave of globalization and to seek solutions at the global level (Kang et al., 2014).  
Our lives today are more global than ever. Globalization means that the unit of life expands beyond the country to the 
entire global community and it is a phenomenon that occurs most rapidly in the 21st century. That is, what happens 
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in other countries directly affects our daily lives, and we can say that we are living in an era of national, social, and 
personally interdependent lives refers to doing (Kelleher & Klein, 2006). This has not only resulted in positive 
effects such as quantitatively and qualitatively, thereby improving wealth, goods, education, and technology, 
inducing global democratization but also brought about various side effects such as environmental problems, 
economic crises, the gap between the rich and the poor, wars and infectious diseases. It is difficult to spread the 
positive effects of globalization and to cope with its side effects either individually or as an individual country, and a 
cooperative effort of people from all over the world is required. In this context, the image of a citizen that is being 
emphasized is that of a global citizen. A global citizen is a responsible and ethical citizen who approaches, embraces, 
and solves global problems from a broader and more inclusive perspective (Sung, 2010). and is a conscious citizen 
who participates and contributes to both local and global communities (Oxfam, 2015; UNESCO, 2013). 
This trend of globalization has removed restrictions imposed by place and brought positive benefits to mankind, such 
as expanding educational opportunities and enabling them to acquire vast amounts of information. However, behind 
the scenes, it has also caused complex world problems such as hunger, poverty, and energy inequality that can only 
be solved with cooperation between countries. In the context of globalization where both positive and negative 
aspects coexist, global citizenship refers to an attitude that recognizes individuals as global citizens who are not only 
citizens of a single country, but also citizens who face global problems and seek solutions. It can be said that 
cultivation is the most important thing (Kim & Park, 2022). 
A global citizen should have the attitudes and values that a democratic citizen has. It also should have the qualities 
and responsibilities as a citizen constituting the society. 
Historically, civil society began with the birth of the nation-state. In the past, society was relatively skeptical of 
education beyond the nation-state because people's basic living rights were limited to the family, the province, and 
the nation-state and a sense of citizenship was formed centered on the family and the nation. However, as the concept 
of the state became meaningless due to the progress of globalization, the role of the nation-state, which was the 
source of political unity, was gradually lost. and the individual's ethical and political. Expectations for social action 
have also expanded to encompass the world beyond the state. 
Heater (2003) has pointed out that changes in the world caused by the development of transportation and 
communication are challenging the concept of citizenship centered on a single country. This means that the existing 
citizenship based on the nation-state can no longer provide sufficient logic. It means that the importance of global 
citizenship with a transnational character that assumes the whole world should be emphasized. In this context, global 
citizenship is a concept that modern and future citizens should cultivate. It is a concept that has expanded the existing 
citizenship to the global level. 
Interest in global citizenship led to the development of global citizenship, and Habermas (1992) described the status 
of global citizenship as a citizen who is not only citizen of a country but also as a citizen of a region in which several 
countries are united considered to have multiple at the same time. Kymlica (1995) argues that multicultural 
citizenship is the duty to transform national civic culture for the common good and benefit, while simultaneously 
allowing the diverse ethnic, racial, language, and religious communities that make up the state to be reflected in the 
national civic culture and to have their voices heardand qualities. Similarly, Kim (2020) argued that the existing 
citizenship emphasized being granted a single status and the same rights and obligations within the border of the 
state. ·The concept of global citizenship has been expanded by defining various global disputes as civic attributes 
that seek to resolve disputes through democratic procedures such as dialogue and compromise.  
To nurture young people as key talents for a future society with global citizenship, education should not only include 
knowledge but also skills and attitudes. As a global citizen, specific contents, scope, and areas should be presented to 
develop various competencies. To live as a global citizen, simple knowledge or conscious aspects should not be 
emphasized to young people. This can be an important factor to educate students in various aspects so that they can 
develop skills, attitudes, values, and competencies as well as knowledge and cognitive skills (Kwak & Moon, 2010). 
Knowledge refers to facts that must be informed and educated about factual information such as factual knowledge, 
terms, concepts, principles, laws, theories, ideas, perceptions, interpretations, and understandings. Skills and 
competencies should not only help them possess and effectively utilize the relevant functions as a global citizen but 
also enable them to combine the ability to create or accomplish something accurately and efficiently in the era of the 
4th industrial revolution (Lee, 2016). 
Adolescence is an important period of transition to adulthood, and the civic consciousness formed during this period 
leads to adulthood. Therefore, global citizenship education for youths to develop global citizenship is important so 
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that they can feel a sense of belonging and responsibility to the global community and participate in the content of 
universal values and sustainability. To this end, various factors that can affect global citizenship beyond the transfer 
of global citizenship knowledge must be effectively addressed (Kim & Kim, 2014; Kim, 2012; Park et al., 2016). 
Furthermore, it influences the formation of the global citizenship of youths in various ways depending on the 
environment such as home, school, and the culture surrounding the individual youth. The socioeconomic status of the 
family, the frequency of conversations with parents, the degree of parents' political and social interest, cultural and 
racial background, relationship with teachers, and academic performance are important factors that influence youth's 
citizenship formation (Han, 2018). 
Therefore, this study is a factor that can influence the development of global citizenship among young people. Global 
competence, which means the consciousness and qualities that a global citizen should have (Hett, 1993), and 
self-understanding and self-image in adolescence, self-competence to evaluate the capabilities and qualities of 
human beings (Ban 2015), interpersonal competence to play a role in a global environment by strengthening 
interpersonal skills as a social animal (Jeon, 2012), and a study was conducted to find out how much the students' 
characteristics (gender, academic performance, parents' educational background, conversation time with parents, 
participation in international cooperation activities) affect the field of global citizenship. 
The results of this study can provide various implications when conducting global citizenship education for the youth. 
The research hypotheses calculated for the analysis are as follows. 
First, there will be differences in global citizenship depending on the gender. 
Second, there will be differences in global citizenship depending on the academic achievements. 
Third, there will be differences in global citizenship depending on the educational background of the parents. 
Fourth, there will be a difference in global citizenship depending on the time you spend talking with your parents. 
Fifth, there will be differences in global citizenship depending on the experience of participating in international 
cooperation activities. 
 
2. Theoretical Background 
2.1 Global Competency 
Although there is no agreed-upon definition of global competence or global competency, many researchers have 
expressed various opinions in terms of transnational competence, global citizenship, global proficiency, and global 
literacy. The concept of global competence to be used in this study will be clarified based on a review of the 
definitions of various scholars on global competence as follows. 
First, Hunter (2004) defines global competence as “having an open mind in actively seeking to understand the 
cultural norms and expectations of others, and to transfer that knowledge to others outside of their familiar 
environment. It is used to exchange, communicate, and work effectively with people”. Brustein (2003) of the 
University of Pittsburgh, USA, defines global competency as “the ability to effectively communicate across cultural 
and linguistic boundaries and to focus on issues that transcend cultures and continents”. It is very meaningful to 
emphasize 'cultural diversity, 'open mind', and 'effective commutability ability' in global competency. According to 
Spencer & Spencer (1993), competency at the individual level is an internal characteristic of an individual that 
causes differentiated performance in a specific situation or job said to mean. Competence at the individual level 
includes five factors: motivation, traits, self-concept, knowledge, and skills, and it is said that these factors combine 
to produce excellent performance. Furthermore, global competency was defined as attitudes and acceptance levels 
toward other races and ethnicities, and a mindset that can recognize and accept diversity (Kwon, 2015). However, 
when it comes to competence, we think it should go beyond attitude or mind. 
Kwon (2015) also views global competence as global citizenship. According to him, global citizenship is broadly 
defined as the level of globalization of youth and consists of intellectual abilities (information-related abilities and 
foreign language abilities), ability to enjoy one's own culture, ability to understand foreign countries, ability to make 
rational decisions, and awareness of social participation (volunteer activities, donation activities) is stipulated. The 
term global citizenship is similar to global citizenship, that is, global citizenship, therefore, it can be viewed in the 
same context as global citizenship education, and the view that the educational effect expected of learners through 
global citizenship education is global competence (Park & Woo, 2015). 
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Another aspect of global competence is global leadership, or global leadership. This is because global leadership is 
the ability to set individual and collective goals for the world stage and the ability to achieve these goals for the 
global community. However, in terms of content, it seems unreasonable to define leadership or leader as competence 
while referring to ability or competency. In general, when looking at the process of understanding or approaching 
global competence, there are many views that mainly grasp the situation surfacing from an international perspective 
as the definition of global competence. However, when an individual's inner factor or an individual 
psycho-emotional factor is expressed outward, it can be defined as a variety of capabilities. Therefore, in order to 
understand global competence, it is necessary to understand whether individual psycho-emotional factors are linked 
to international competence that leads to actual behavior (Kim, 2022). 
According to preceding studies, 'global competence' is a basic civic consciousness and competence that a globalized 
society must possess. Based on a clear sense of self, it can effectively communicate with others in cultural diversity, 
resolve conflicts and problems, and achieve peace and sustainability. It is the capacity to act together for a possible 
world. 
2.2 Self-Competence 
Human beings have a self-concept, which is the ability to distinguish their environment from their surroundings from 
birth. Self-development continues throughout life. In particular, in adolescence, a more sophisticated and complex 
self-image is built as the understanding of oneself increases. The ability to evaluate one's capabilities and qualities is 
also equipped. In such adolescence, happiness is felt when a certain behavior has positive results. It acts as a factor to 
maintain or increase activity in a specific activity. The meaning of self-competence in adolescence means the degree 
to which one recognizes one's existence of 'who I am' so that one can live a purpose-oriented life clearly. It refers to 
the ability to maintain positive attitudes and values, including physical and emotional domains of oneself, such as 
positive values and attitude of pursuing happiness. Such self-competence can become a factor that prevents us from 
overcoming our own successes or failures when we experience them. Human beings can set their direction for the 
future differently depending on how they implement their self-image. It can be said that self-competence is a 
formation factor of self-judgment value standards (Ban, 2015). Furthermore, awareness of one's life and goals and a 
sense of presence, realizing the importance of oneself, having a sense of moral judgment about what to do and not do, 
realizing respect for one's body, and preventing sexual and deviant delinquency increases in adolescence. They said 
that they do not repeat themselves and that the power of self-competence enables them to realize their presence in 
both family and society, to lead a positive life, and to cultivate active power to escape from the elements of addiction 
such as the internet and games (Park & Lee, 2015). When self-competence is established, it acts as a protective factor 
against maladjustment to home and school life by strengthening individual youth's capacity, and has psychological 
leeway for attitudes and beliefs toward oneself, thus allowing them to take a concrete direction in life goal setting 
and self-realization decide the action. 
Looking at scholars' definitions of self-competence, Berger (2000) defined not only the behaviors of personal 
knowledge, attitudes, and skills but also the power to gain a sustainable competitive advantage in an organization in 
connection with high performance, the ability to obtain cooperation from others, and what role. In terms of 
performance, it was defined as the intrinsic characteristics of an individual related to effective and excellent 
performance and the ability that includes what an individual should know and be able to do to achieve desired goals 
and performance. Harter (1982) described the characteristics of an individual used to successfully fulfill a role in life, 
the characteristics possessed by the individual and demonstrated performance ability, the knowledge that satisfies the 
necessary requirements in a particular situation, expertise in skills and personal characteristics, and the ability to be 
relevant in social situations. It is defined as the ability to achieve social goals of appropriate behavior as a 
developmental method. 
Guion (1991) asserts that, it generally appears in a variety of situations as an internal characteristic of an individual, 
and creates and forms the ability to think and act for a relatively long time, perform special tasks and achieve 
development goals, and simply 'can'. Furthermore, it was defined as a character trait that affects effective adaptation 
by an individual's ability to influence the environment through efficient behavior and successful adaptation, meaning 
that it should bring continuous growth in competition with anyone. 
Harter (1986) said that emotions, values, reflections, communication, knowledge, skills, and clinical reasoning in 
everyday care are used with judgment and practiced in daily life. 
Jang (2011) suggests that adolescents' self-competence is the successful performance of their daily life as well as 
social and professional life in a knowledge-based society, leading to general learning, identification of the causes of 
problems, and critical thinking about problems, persuasion, and conflict with others. It is the ability required 
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throughout life such as solving problems, and it is a subjective concept of value judgment belief that adolescents 
consider themselves valuable. In addition, self-competence is a positive evaluation as a comprehensive self-value 
existence, and everyone wants to be recognized and respected by others. It is said that this is a subjective evaluation 
made by adolescents themselves and that it is an attitude of having faith in themselves even when faced with society 
after graduation. 
2.3 Interpersonal Skills 
Competence can be defined as internal and external competencies that an individual must have to successfully solve 
and satisfy various needs and problems required in various environments. Since competency could be measured, 
improved, and developed through education and training or various activities, it has potential for development if it 
provides an environment for capacity building and puts effort into it. 
Based on the meaning of these competencies, if we look at the meaning of interpersonal competence, interpersonal 
competency is an individual's ability to adapt to facilitate interpersonal relationships and to form and maintain 
positive relationships. It can also be defined as the ability to comfortably maintain behavioral connections without 
difficulty (Jeon, 2012). 
In this regard, Kwon & Kim (2009) found that interpersonal competence is the ability to infer other people's mental 
states, understand various human emotions, develop appropriate coping styles, and always maintain cooperation 
within organizations and groups. It was confirmed that the ability to implement leadership is based on interpersonal 
competence and to express conflict resolution and negotiation skills. This means that if you have interpersonal skills, 
you can create a synergistic effect in demonstrating leadership and resolving conflicts. 
The formation of smooth interpersonal relationships has a positive effect on desirable growth such as personal 
character development, the establishment of a sense of identity, sound personality development, self-formation, sense 
of achievement, and happiness. However, can also cause emotional difficulties such as alienation and psychological 
pathologies such as schizophrenia (Kim, 2017). As such, interpersonal competency can be said to be an important 
factor that not only determines the correct growth of an individual but also has a decisive influence on happiness and 
unhappiness in life and success or failure in life. 
The adolescent period, in particular, is a period of identity confusion, and there are many goals to achieve physical 
and mental harmony while experiencing confusion. Therefore, they want to participate in activities that can satisfy 
social acceptance, autonomy, and sexual identity, and they want to be popular with their peers during this period. 
Therefore, schools should perform the socialization function for young people who spend most of their time at 
school since what is important at this time is the ability to adapt to society. Ultimately, it is necessary to establish a 
sense of self-identity in adolescents and cultivate responsibility and ability as human beings necessary for society 
through interpersonal relationships and self-awareness approaches. Through interaction with teachers and parents, 
adolescents acquire the knowledge, skills, and attitude values necessary to become members of society, and through 
this, they develop social skills (Hwang & Kim, 2013). Furthermore, adolescents recognize themselves, get to know 
the social structure, and learn what it means to be accepted and rejected by a group by socializing with friends. 
Therefore, friendships play an important role in the cognitive, social, and emotional development of adolescents, and 
serve as an important source for developing successful interpersonal relationships and living a happy life as healthy 
members of society (Song et al., 2010). 
It can be said that interpersonal skill is a necessary element to become a global leader with a sense of solidarity. 
Therefore, interpersonal relationship skill is an important variable that can strengthen global competence in research 
related to international exchange. It can act as an important factor for predicting changes in global citizenship and 
collective competence. 
 
3. Research method 
3.1 Research Subject and Analysis Method 
Subjects of this study were high school students residing in K city, Gyeonggi-do, Korea. A total of 260 
questionnaires were distributed and 12 questionnaires with insincere responses were excluded from this study. 
Participants were informed in advance that this questionnaire was used only for research purposes and that personal 
information would not be used and responses were induced. 
The data were collected using a survey method, and the collected data were subjected to descriptive statistical 
analysis and correlation analysis using the IBM SPSS (Statistical Package for the Social Science) 21 program.  
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T-test and one-way analysis of variance (One-way Anova) were performed, which is a test of the mean difference, to 
examine the difference. Table 1 shows the demographic data of the study subjects.  
 
Table 1. Demographic Data of Study Subjects 

Division Number of respondents 
(persons) 

Percentage(%) 

Gender Male 123 49.6 
Female 125 50.4 

Academic performance Awards (grades 1 to 3) 101 40.7 
Intermediate (grades 4 to 6) 137 55.2 

Lower (grades 7 to 9) 10 4.0 
Talk time with parents Do not do it very often 5 2.0 

Less than 30 minutes 50 20.2 
More than 30 minutes and less than 1 hour 103 41.5 

More than 1 hour and less than 2 hours 59 23.8 
More than 2 hours 31 12.5 

Parents' education Less than middle school - - 
Less than high school 25 10.1 

Less than a college graduate 171 69.0 
Graduate school (master's, doctoral) 52 21.0 

Experience participating in 
international cooperation 

activities 

Have 57 23.0 
None 191 77.0 

Sum 248 100 
 
4. Research Results 
4.1 Descriptive Statistics 
Global citizenship competencies were divided into global competencies, self competencies, and interpersonal 
competencies to investigate the factors that affect the level of global citizenship awareness based on the abilities of 
young people. The mean, standard deviation, minimum, maximum, skewness, and kurtosis were calculated and 
presented in Table 2 to find out the general trend of each variable. The average of each variable is global competency 
M=3.950 (SD=.569), self-competence M=3.528 (SD=.668), and interpersonal competency M=4.255 (SD=.458). It 
was confirmed that the standard skewness of all measurement variables was within ±2 and the standard kurtosis was 
within ±7, forming a normal distribution. 
 
Table 2. Descriptive Statistics 

Variable Mean Standard Deviation Minimum Maximum Skewness Kurtosis 
1. Global competency 3.950 .569 1.67 5.00 -.806 .632 
2. Self-competence 3.528 .668 1.50 5.00 -.123 -.278 
3. Interpersonal skills 4.255 .458 2.67 5.00 -.922 .519 
 
4.2 Correlation Analysis 
In this study, the correlation between each variable was analyzed and the results are presented in Table 3. All 
correlations between variables showed positive (+) correlations, and various correlations ranged from .288 to .499. 
Global Competency showed a positive correlation with Self-Competence, with a correlation coefficient of .499** (r 
= .499**, p < .01). It also showed a positive correlation with interpersonal skills, with a correlation coefficient 
of .416** (r = .416**, p < .01). 
Self-Competence showed a low but significant correlation with Interpersonal Skills, with a correlation coefficient 
of .288** (r = .288**, p < .01). 
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Table 3. Correlation Analysis 
Variable 1 2 3 

1. Global competency 1 
 

2. Self-competence .499** 1 
 

3. Interpersonal skills .416** .288** 1 
**p<.01, *p<.05 

 
4.3 Global Citizenship Survey Analysis Results 
4.3.1 Global Competency 
Table 4 shows the mean and standard deviation of questions related to global competency according to the 
characteristics of independent variables of high school students. 
 
Table 4. Global Competency According to the Characteristics of Independent Variables 

Division Mean Standard Deviation F P 
Gender Male 3.858 .634 6.609 .011* 

Female 4.041 .482 
Academic 

performance 
Awards (grades 1 to 3) 4.005 .564 .793 .453 

Intermediate (grades 4 to 6) 3.911 .571 
Lower (grades 7 to 9) 3.933 .605 

Talk time with 
parents 

Do not do it very often 3.567 .732 2.504 .043* 
Less than 30 minutes 3.860 .622 

More than 30 minutes and less 
than 1 hour 

3.895 .581 

More than 1 hour and less than 2 
hours 

4.105 .508 

More than 2 hours 4.048 .456 
Parents' education Less than middle school - - .492 .612 

Less than high school 3.853 .650 
Less than a college graduate 3.952 .545 
Graduate school (master's, 

doctoral) 
3.990 .609 

Experience 
participating in 

international 
cooperation 

activities 

Have 4.053 .467 2.411 .122 
None 3.920 .593 

*p<.05 
 
As a result of examining the global competency according to the characteristics of the independent variables of 
adolescents, there was a significant gender difference, and female students (4.041) were higher than male students 
(3.858). Furthermore, when the conversation time with parents was longer than 1 hour (4.105) and more than 2 hours 
(4.048), the longer the conversation time with the parents, the higher the formation of competency for each language 
(p<.05). 
4.3.2 Self-competence 
The mean and standard deviation of the questions related to self-competence according to the characteristics of the 
independent variables of adolescents are as follows Table 5. 
As a result of examining students' self-competence according to the characteristics of independent variables, it was 
found that students who had participated in international cooperation activities had higher self-competence than 
those who did not participate in international cooperation activities. As a result of examining the fields of 
participation in international cooperation activities, 43.9% of overseas dispatch volunteers, 29.8% of support from 
related organizations, 22.8% of campaign participation, and 3.5% of others (p<.05). 
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Table 5. Self-competence According to the Characteristics of Independent Variables 
 

Division Mean Standard 
Deviation 

F P 

Gender Male 3.506 .700 .267 .606 
Female 3.550 .636 

Academic 
performance 

Awards (grades 1 to 3) 3.584 .691 .599 .550 
Intermediate (grades 4 to 6) 3.491 .652 

Lower (grades 7 to 9) 3.475 .661 
Talk time with 

parents 
Do not do it very often 3.700 1.006 .344 .848 
Less than 30 minutes 3.475 .625 

More than 30 minutes and less than 1 hour 3.502 .695 
More than 1 hour and less than 2 hours 3.593 .665 

More than 2 hours 3.548 .614 
Parents' education Less than middle school - - 2.017 .135 

Less than high school 3.360 .468 
Less than a college graduate 3.510 .646 

Graduate school (master's, doctoral) 3.668 .792 
Experience 

participating in 
international 
cooperation 

activities 

Have 3.711 .651 5.624 .018*
None 3.474 .664 

*p<.05 
 
4.3.3 Interpersonal Skills 
Table 6 shows the mean and standard deviation of questions related to interpersonal competence according to the 
characteristics of independent variables of high school students. 
 
Table 6. Interpersonal Competence According to the Characteristics of Independent Variables 

Division Mean Standard 
Deviation 

F P 

Gender Male 4.180 .507 6.740 .010*
Female 4.328 .382 

Academic 
performance 

Awards (grades 1 to 3) 4.310 .460 2.018 .135 
Intermediate (grades 4 to 6) 4.229 .454 

Lower (grades 7 to 9) 4.050 .284 
Talk time with 

parents 
Do not do it very often 3.867 .639 4.650 .001*
Less than 30 minutes 4.130 .467 

More than 30 minutes and less than 1 hour 4.222 .482 
More than 1 hour and less than 2 hours 4.331 .376 

More than 2 hours 4.484 .314 
Parents' education Less than middle school - - .404 .668 

Less than high school 4.213 .383 
Less than a college graduate 4.247 .455 

Graduate school (master's, doctoral) 4.301 .483 
Experience 

participating in 
international 
cooperation 

activities 

Have 4.237 .494 .114 .735 
None 4.260 .442 

*p<.05 
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As a result of examining students' interpersonal competence according to the characteristics of independent variables, 
female students (4.328) were higher than male students (4.180), showing a significant difference by gender. In 
addition, it was found that the longer the conversation time with the parents, the higher the interpersonal ability 
(p<.05). 
4.4 Factor Analysis 
A total of 260 questionnaires were distributed, of which 248 copies were used for analysis, excluding those with 
insincere responses. Table 7 shows the characteristics of the questionnaire used in this study. 
 
Table 7. Configuration of Measurement Tools 

Division 

Researcher of 
the 

referenced 
tool 

Question Content 
Number

of 
Items 

Cronbach's 
Alpha 

Global 
Competency 

 Park (2015) 
 Do (2015) 
 Na (2016) 

 Duarte & Anthony 
(2011) 

• I believe that members of the world should work 
together to solve common global problems such as the 
global environment, world peace, hunger, and war. 

• I have a will to help make dreams come true so that 
everyone in the world can develop together. 

• I try to recognize various ways to solve the world's 
common problems. 

• I am willing to participate in the activities of civic 
groups dealing with common global problems. 

• I try to accept unfamiliar cultures with an open mind. 

• I try to purchase fair trade products whenever possible. 
(Fairtrade products: products certified according to the 
Fair Trade Act) 

6 .710 

Self-competence 
 Jang (2011) 
 Sun (2019) 
 Yom (2017) 

• I am confident that I can adapt to any culture or country. 

• I know how to develop the world to alleviate global 
environmental and social problems. 

• I know of a few ways I can make a difference on some 
of the world's most worrisome issues. 

• I can raise interest by sharing with others about global 
issues that I am concerned about. 

4 .886 

Interpersonal 
Skills 

 Jeon (2012) 
 Kim (2017) 
 Yom (2017) 

• I have someone to discuss personal matters with. 

• I am sincere when I talk to either colleagues or close 
people. 

• I listen to other people's opinions accurately and express 
my opinions clearly. 

• When I talk to someone, I consider the other person's 
thoughts and feelings. 

• I help group members cooperatively carry out tasks. I 
share the group's vision and, together with the leader, 
play a practical role in achieving goals. 

• I share the vision of the group and, together with the 
leader, play a practical role in achieving goals. 

6 .871 
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5. Discussion 
In our society today, due to the rapid change of globalization, the whole earth is closely related to each other. The 
problem of sustainable development cannot be solved by the existing national category. Accordingly, global 
citizenship is required to cope with rapidly changing situations and solve problems independently. Global citizenship 
is the ability to realize that one is a citizen of one country. At the same time, a global citizen pursues universality and 
diversity, with the ability to view problems as a member of a global society and faithfully fulfill one's roles and 
responsibilities. It also tries to solve global problems by generously dealing with cultural differences. It refers to the 
ability to practice in a desirable direction. Youth living in this era of globalization must go beyond the concept of a 
nation and help the world become their own stage, broaden their horizons, and help them grow into talented people 
who can make their voices heard in the world.  
Compared with the past, the younger generation, that is, the youth's interest in international issues, has grown a lot. 
They are not only interested in international issues, but also interested in issues and seeking ways to solve problems 
by taking the initiative. As such, young people are making many attempts to act as subjects in the world and have 
their voices heard. To help young people develop and grow into a force that leads globalization, it is increasingly 
necessary to conduct research that presupposes the morality and practical necessity of being a global citizen. 
 
6. Conclusion 

The objective of this study is to inspire global citizenship and to find the direction of education for the youth who 
will become the masters of the future society through a survey on the level of global citizenship among young people. 
Based on previous research, the competencies required as a global citizen were divided into three categories: global 
competence, self-efficacy, and interpersonal competence. Based on this, gender, academic performance, conversation 
time with parents, parent’s educational background, and experience of participating in international cooperation 
activities were selected as independent variables, which correspond to the individual backgrounds of adolescents, 
and global citizenship competency was used as the dependent variable. Factors affecting youth's global citizenship 
were analyzed through empirically analyzing the relationship. 
The research results analyzed based on the research hypothesis are summarized as follows: 
First, there will be differences in global citizenship according to gender. 
In terms of global competency and interpersonal competency, according to gender, it was confirmed that female 
students showed higher global citizenship than male students. Such a phenomenon must have had a positive effect on 
global competence and interpersonal competence because female students had higher positive and confident attitudes 
than male students and viewed social phenomena with interest and interest in everything. In addition, it will be 
beneficial to successful interpersonal relationships through smooth communication skills and conflict control, and it 
will be linked to the ability to increase social competence based on global cultural acceptance and to form and 
maintain international networks. 
Second, there will be differences in global citizenship according to academic achievements. 
It was found that academic performance did not affect global citizenship. 
The effect of academic performance may depend on the degree to which students are aware of the learning content 
covered in school. Currently, the representative data that can measure the level of awareness of students' learning 
content is academic achievement. High school academic performance serves as an important criterion for selecting 
new students to the extent that most universities have adopted them as admission data. However, it can be said that 
the effectiveness has with a minimal effect on academic performance since education or activities for cultivating 
global citizenship tend to take the form of civic education outside of school.  
Third, there will be differences in global citizenship depending on the educational background of the parents. 
It was found that parents' educational background did not affect students' global citizenship. 
This phenomenon obtained a different conclusion from the study of Park & Park (2016), which showed that parental 
education level significantly affects children's global citizenship. In this study, the educational background of parents 
is information obtained directly from the students through the questionnaire, however, in Park & Park (2016) study, 
there is a difference in that the questionnaire was limited to parents of volunteer groups rather than various subjects. 
Therefore, it suggests that there may be differences in global citizenship depending on specific subjects. A study by 
Song et al., (2022) suggested that the more parents are interested in politics and society, the more frequently they 
have conversations about international issues with their parents, and the higher the global citizenship awareness of 
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adolescents. These results show that, parents' influence on the development of observance of social order, respect for 
the public interest, and performance of global citizenship rights and duties, especially in the social realm, are among 
the areas where education at home affects the growth of adolescents regardless of the parent’s educational level 
because it emphasizes the role. Therefore, it was found that the educational background of parents does not act as a 
factor influencing the personality, value formation, and behavior of adolescents. 
Fourth, there will be a difference in global citizenship depending on the time you spend talking with your parents. 
Conversation time with parents was found to affect global competence and interpersonal competence. It can be seen 
that the longer the conversation time with the parents, the greater the understanding of others and the establishment 
of correct values for looking at society. Furthermore, the conversation time with the parents can develop into a global 
capacity to effectively communicate with others in diverse cultures, resolve conflicts and problems, and act together 
for a peaceful and sustainable world. In addition, it will be extended to interpersonal competence that can infer other 
people's mental states based on interactions with others and can understand various human emotions along with 
personal growth that starts from relationships with family (Lee, 2010). 
In other words, the family is the most important organ in the process of human socialization and is a basic element of 
society. It can be said that process factors such as interactions with parents at home, parental values, and parenting 
methods have a profound influence on the personality and behavior of adolescents. 
Fifth, there will be differences in global citizenship depending on the experience of participating in international 
cooperation activities.  
It was found that students with experience of participating in international cooperation activities had higher 
self-efficacy than those who did not. 
Young people's overseas dispatch volunteer activities, sponsorship of related groups, and participation in campaigns 
make them feel happy when the result of an action is positive and act as a factor to increase participation in a specific 
activity. Through this, he recognizes his presence as ‘who am I’, is aware of whether he can lead a purposeful life, 
and maintains a self-directed life with his inner strength to create positive values and happiness in his future. 
They will grow as they develop their self-competence to maintain positive attitudes and values, including the 
physical and emotional domains of themselves, such as the attitude of pursuit (Berger, 2000; Sun, 2019). 
Lastly, modern society is rapidly changing, and a large amount of knowledge and information is pouring out. 
According to the changing reality, the human image required by society is also gradually changing. The human 
image required by modern society requires people who are more creative than others and who have various ideas to 
solve problems from a new perspective in various problem situations and who can create a new culture to actively 
cope with society (Kwon, 2004). Social interest in adolescents, in particular, has changed according to specific times 
and social cultures. In the future, in the 21st-century knowledge and information society, various support measures 
should be sought so that young people can grow into critical citizens who can contribute to change in the world, and 
society should put a lot of effort into nurturing youth to nurture talents that match this.  
As an alternative to this, Hoskins et al., (2012) study on the measurement of civic competence also emphasized the 
importance of civic groups and youth organizations' roles as messengers in civic education was said to be possible. 
Crick (2002) emphasized the form of education as a way to expand global citizenship and argued that school 
education should be the center, but still mentioned the importance of participation in the local community. That is, it 
should be addressed through youth activities, emphasizing that civic education should be provided omnidirectionally, 
both in and out of school. It is said that the effect of civic education for cultivating civic competence can be 
maximized when it is carried out in schools and all fields outside the school. 
If you do not develop your own civic competence along with civic education during adolescence, it is difficult to 
have more opportunities after becoming an adult. Education must be provided as a youth activity both in school and 
out of school. 
Global citizenship of youth is a way of expressing the sense of global community. It can be defined as the desirable 
qualities and abilities that members of the global civil society should have during adolescence. There is room for 
interpretation with different meanings depending on the concept of consciousness and citizenship. Taking this into 
consideration, youth citizenship can be defined as the attitude, practice, knowledge, and problem-solving ability to 
contribute to the public good as a necessary citizen to accept democratic values and become a member of a society 
where human dignity is realized. Therefore, youth citizenship is formed in the process of political learning. Such 
learning is closely related to the social context because it is centered on media existing in the existing society such as 
home, school, and mass media. 
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Reasons why the need for education for global citizenship is increasing include the following. First, interest in global 
citizenship education has increased due to the spread of mutual exchange, interdependence, and global crisis. As 
boundaries between borders and regions are being broken down, interdependence at the global level has increased. 
Thus, it is important to educate people to have interest in various problems of the global village and solve them 
cooperatively as members of the global community. Second, education for cultivating new global citizenship is 
required by reflecting and reexamining existing global citizenship education, that is, civic education based on 
neoliberalism or civic education based on Western-centered globalism. 
In this way, mankind is accompanied by various global problems that must be solved jointly. This is not a problem 
limited to some, but a task given to all of mankind. In particular, the value and role of education in carrying out such 
a task are being emphasized more than ever. 
As a limitation of this study, it is difficult to generalize contents of this study because this study was conducted with 
some students in a specific area. In future research, various variables other than the three variables selected in this 
study should be selected. 
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