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Abstract

The purpose of the present study was to find out the opinions of the 7" grade students about the cooperative learning
practices applied in the social studies course. The study was carried out for 3 weeks on the 7™ grade students
studying at Sehit Cihan Y1ldiz Secondary School in Mamak District of Ankara. In this study where the survey model
and the content analysis were used together, an open-ended semi-structured question form about the cooperative
learning practices and a self-assessment scale were used for data collection. Means, standard deviations, and t-tests
were used in the analysis of the quantitative data while content analysis was used in the analysis of the qualitative
data. The participants indicated that thanks to the cooperative learning practices, their interest towards and
participation in the lessons increased; the lessons became more enjoyable; their bonds of friendship were tightened,
and they helped each other so that they could be successful as a group.

Keywords: social studies, cooperative learning; students’ opinion; self-assessment

1. Introduction

Being one of the cornerstones of education, the learning practices implemented in primary and middle schools are
truly essential. Due to the presence of some abstract concepts that are difficult to learn in social studies lessons and
the fact that students have not entered the formal operational stage yet, the methods that integrate students actively
into the learning process play a very significant role (Nilsson and Driel 2010; Thurston et al. 2010). Ensuring that
social studies courses help students gain the desired qualifications is only possible through a proper planning of
learning environments and strategies and the adjustment of the learning process accordingly. Students’ readiness to
learn a subject and their ways of learning are important variables in the learning process just like such factors as the
method or approach the teacher uses, teaching materials, teaching service, teaching program, and curriculum (Aydin,
2013).

The above-mentioned factors should be taken into consideration by teachers carefully so that students turn the gains
into behavior. The teaching techniques applied in social studies lessons are generally not sufficient for students’
learning and using what they learn. This is mainly because teacher-centered methods are applied besides those in
which some or all students are inactive. Instead of these, the teaching methods which take the student to the center,
are based on learning by doing and experiencing, aim at permanent learning, and allow the teacher to guide students
should be preferred.

The new (2005 curriculum) social studies curriculum aims to ensure that the student constructs the knowledge
himself/herself based on his/her own life (Safran, 2004). One of the teaching methods introduced within the scope of
this aim is the cooperative learning method. The environment best suited for the constructivist approach is the one
giving all students the opportunity to learn instead of one where students are left alone in the learning environment or
are constantly compared with one another. Such a learning environment can be created best with the cooperative
learning method (Atasoy, Geng, Kadayifci, and Akkus, 2007). Cooperative learning can be described as the learning
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method ensuring that students create small mixed groups both in and out of the classroom and help one another to learn
about an academic subject in line with a common purpose, thereby increasing their self-confidence, developing their
problem-solving and critical thinking skills, and actively participating in the learning process (Buzludag, 2010;
Ballantine and Larres, 2007; Ding, 2007; Karakoyun, 2010; Lin, 2006; Maden, 2011).

In cooperative learning, students work in small groups in order to accomplish a common goal and are responsible for
their own and each other's learning (Johnson and Johnson, 1999, p.23). Asking students to work in small groups is a
very common method, but when students are placed into groups, it is not known for sure whether or not they learn what
is intended to be learnt (Snow, 2005, p. 35). For this reason, any group work should not be considered a cooperative
learning. To call a group work cooperative learning, it is necessary to fulfill the conditions of positive interdependence,
face-to-face interaction, individual assessment, social skills, and the evaluation of the group study (Johnson and
Johnson, 1994, p. 22).

As understood from the descriptions above, cooperative learning means working together in order to achieve a
common goal. In cooperative learning, heterogeneous groups are formed based on different characteristics, skills,
and ways of learning of students. Students work together to learn and are responsible for their teammates' learning as
well as their own learning. Success is a group achievement obtained with the contribution of each member. The
contributions of group members are measured in an evaluation, and the group’s success is awarded (Aydin, 2011).

Cooperative learning increases the motivation of students and ensures that they develop positive feelings towards one
another (Saban, 2004), helps them to respect others’ opinions and to be tolerant while making a discussion
(Senemoglu, 2001), and reveals the different points of view they have (Davidson and O’Leary, 1990). Stamovlasis et
al. (2006) point to the rising popularity that cooperative learning has gained over the last years among the other
learning methods. To Johnson and Johnson (1992), one of the reasons for this popularity is that cooperative learning
can be applied successfully in any age group, any grade, and in the teaching of any lesson or unit.

Cooperative learning is considered a tool to encourage students to achieve a common goal in work environments and
at home and to work as a team when needed (Eilks, 2005; Gillies, 2006; Lin, 2006). Cooperative learning is a term
involving various education approaches that require the participation of students or both teachers and students in an
activity and their joint effort (Delucchi, 2006).

Johnson, Johnson, and Stanne (2000) demonstrate that cooperative learning is necessary for cognitive, social, and
psychomotor development besides the main targets of education. Many similar studies indicate that cooperative
learning activities result in high individual success rather than competitive or individual learning. Cooperative
learning approach is implemented by educators across the world. It is based on a strong combination of theory,
research, and practice.

It is possible to argue that the classroom sizes of many schools in Turkey are far above the standards at the present time.
Another reason for the popularity of the cooperative learning method is that it can be applied successfully in such
crowded classrooms. Some advantages provided by this method are that it ensures active participation of all students in
lessons given in crowded classrooms and that it allows all students to ask questions, answer questions, and express
their opinions (Johnson, Johnson and Smith, 1991).

The suitability of cooperative learning for social studies lessons is stressed in a line of studies (Baltaoglu and
Acikgoz, 2012; Gokdag, 2004; Kus and Karatekin, 2012). It is especially asserted that the content of this course
requires students to think, discuss, comment on the causes and effects, find examples, process the knowledge they
acquire, and describe such knowledge with their own sentences. Skell (1991) found some links between cooperative
learning and the aims of the social studies course indicated by the National Council for the Social Studies (NCSS). It
can be stated that the problems encountered in the realization of the aims of the social studies course can be
eliminated through an effective learning process. Based on this idea, the present study aims to investigate students’
opinions about the implementation of cooperative learning method in social studies lessons.

2. Method
2.1 Research Design

In the present study, the survey model was used for examining secondary school students’ opinions about cooperative
learning practices. The survey model is a research approach describing the interactions between situations by taking
into account the relationship between the current situations and the previous situations and conditions (Kaptan, 1998).
This is a descriptive (qualitative) research in which the content analysis was carried out after taking students’
opinions about cooperative practices through open-ended questions. Content analysis is carried out systematically,
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objectively, and numerically in order to measure the variables in a text (Wimmer and Dominick, 2000). To Yildirim
and Simsek (2008), descriptive model establishes the link between variables without any change after researching the
current situation of the subject. Descriptive studies are often carried to explain a situation, to make evaluations in line
with some standards, and to find out the potential relationships between different situations. The main purpose in
such studies is to describe and explain the investigated situation in detail. In the present study, it was aimed to
investigate students’ opinions regarding the application of the cooperative learning method in the social studies
course through semi-structured interviews them.

2.2 Study Group

The study group of the present study was composed of 23 7th grade students studying at Sehit Cihan Secondary
School in Mamak District of Ankara. Eleven of these 23 students were female, and twelve were male.

2.3 Measures

In order to find out the middle school students’ opinions about the cooperative learning practices applied for 3 weeks
in the social studies course, semi-structured interview forms and self-assessment forms were used for data collection.

2.3.1 Semi-Structured Interview Form

The semi-structured question form that was also used by Tonbul (2001) and Aydn (2009; 2013) in their studies in
order to take students’ opinions about cooperative learning was reviewed by 2 academicians specialized in social
studies teaching, and in line with the recommendations of these experts, the form was considered appropriate in its
final version arranged by Aydin (2013). In the semi-structured question form, there are 9 open-ended questions about
the cooperative learning practices. The qualitative data obtained through the interviews were subjected to descriptive
analysis (Yildirim and Simsek, 2008).

2.3.2 Self-Assessment Form

At the end of the implementation of cooperative learning practices for 3 weeks in the social studies course, 7 scaled
self-assessment scales were administered to the students. The self-assessment scale has been prepared by the
Republic of Turkey Ministry of National Education and used by some researchers in their studies as a data collection
tool (Aydin, 2013; Turagoglu, 2011). Both the values obtained from the administration of the scale as a pilot study
(Cronbach’s alpha reliability coefficient: o = .70; KMO Value: .79; Bartlett’s test values: 2 = 98.139; p < .00) and
the recommendations by experts demonstrate that the implemented survey has a high level reliability.

2.4 Implementation

The study was carried out in the spring semester of the 2013-2014 academic year at Sehit Cihan Yildiz Secondary
School in Mamak District of Ankara for 3 weeks (3 hours a week). During this time, Cooperative Learning Method
(Jigsaw I) was applied to the students. The subjects given during the experiment, their distribution by course duration,
and the techniques applied are presented in Table 1.

Table 1. The Subjects Given, Their Distribution by Course Duration, the Techniques Applied, and the Educational
Operations Conducted

Duration Subject Method The Educational Operarions
Applied Conducted

Preparation for cooperative learning practices;

The 1* Introduction to the ‘Global Solutions to Global Brain S . Inf ion Meeti

Week Problems’ subject, its aim, and historical rain Storming nformation Meeting
development

The 2™ The establishment purposes of international Jigsaw [ Worksheet, Problem-Solving,

Week organizations concerned with global problems Technique Group Exam

The 3™ Individual responsibilities for putting the Group Group Presentations,

Week solutions to global problems into practice Research Self-Assessment

The operations carried out during the implementation are as follows:

Before the implementation, an information meeting was held with the students regarding the conceptual framework of
the cooperative learning method and how to apply it (05.03.2013).

In the second and the third week, Jigsaw I, which is one of the techniques of the cooperative learning method, was
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applied. In the first week, the students were divided into heterogeneous groups (of 2 to 6 students). These groups were
formed based on the students’ fall semester grade-point averages (academic success) and gender.

The desks in the classroom were arranged so as to facilitate face-to-face interaction (photo 1), and an activity was
conducted so that the group members would get to know each other better (photo 2). The groups were defined precisely
by choosing a head of group and a group name.

Photo 1. Pictures from Small Groups

Later, it was explained to students how they would learn in that process and how their progress would be evaluated.
The first stage practices of the Jigsaw 7 technique were completed after the distribution of necessary materials to each
student in the main groups.

1. Gather in home groups. (three to six members grouped heterogeneously)
Red Team Green Team Blue Team

DEL [ e
KN
2. Gather in expert groups. {students reorganize to work with other members to learn about their topic)
ERE ] [+]
[=][=[[=(l=]]=|[=]]=]fa]

3. Gather in home groups. {three to six members grouped heterogeneously)

Red Team Green Team Blue Team

R
N N 0 i N N

4. Asessments

Student ara given group andfor indivk i iion the teacher guides students
inevaluating how well their groups worksed together and assists Them to think of ways to
improve their cooperative skills for future activities

Fig 1. Jigsaw Teams

During the expert research (i.e. the second stage), the students who handled the same part of the related subject came
together in the same group, and thus expert groups were formed. The students in these expert groups researched and
prepared the subject titles which they would teach to their teammates when they returned to their initial groups. At this
stage, the students were guided and encouraged to share their opinions and cooperate with their friends while
explaining their ideas. At the end of this stage, the students in the expert groups completed the steps about learning
their own subject titles.

At the report preparation and reformatting stage, the students in the expert group returned to their initial groups and
tried to teach their teammates the subject titles that they researched in the expert groups. During this stage, they
discussed the subjects in detail with their friends in their initial groups and learnt and taught the subject titles well. All
of the group members in the initial groups completed their works with a report after they taught the subject titles to one
another.
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Photo 2. Examples from the Works Prepared by the Students during the Cooperative Learning Practices

Preparing the report through reaching a conclusion about the knowledge they obtained during the research by making a
synthesis of such knowledge at the final report preparation stage, the groups discussed and decided how they would
make their presentation to the class. Within the scope of the presentations, one student explained the stages of
preparing the report; one student dealt with the works about the computer; two students made the presentation; and one
student was responsible for answering the questions to be asked by the other groups at the end of the presentation.
Having presented the results of the research within the time spared for them (15 minutes), the group members asked the
opinions of the other students in the classroom.

2.5 Data Analysis

Two data collection tools were used to get the opinions and self-assessments of secondary school students at the end
of the cooperative learning practices. Within the scope of the first data collection tool, 8 open-ended question forms
about the cooperative practices were distributed. For the analysis of the students’ opinions, the content analysis
method, which is a descriptive analysis technique, was used. For this purpose, codes were created about the students’
opinions and examples to the students’ statements were included in the analysis in order to ensure that the codes
would be understood better. The reliability of the content analysis was measured using the formula (Reliability =
Consensus + Difference of Opinion) of Miles and Huberman (1994, p. 64). The codes determined by the researcher
were used independently by the expert; the results were compared; and it was found out that the coding was
consistent. Thus, it was ensured that coding was conducted without any bias or misunderstanding and based on a
common point of view. Within the scope of the second data collection tool, students’ self-assessments regarding the
cooperative learning practices were determined, and frequency (f) and percentage (%) values were used in the
analysis of this assessment tool.

3. Results
3.1 The Secondary School Students’ Answers to the Open-ended Questions about Cooperative Learning Practices

In order to evaluate the secondary school students’ opinions about the cooperative learning method applied for 3
weeks in the social studies course, 9 open-ended semi-structured question forms were distributed. The answers given
by the students participating in the study were analyzed and coded using the content analysis method. The analysis of
the answers given by the students to each question is given below.

The secondary school students’ answers to the first open-ended question (What differences do you see when you
compare the lesson that we had using the cooperative learning method with the other social studies lessons?) are
given in Table 2.
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Table 2. The Analysis of the Students' Answers to the First Open-ended Question

Codes Frequency (f)
Ease of learning 5
Being enjoyable

Responsibility and taking common decisions
Teamwork

Gaining skills

A difficult practice

Success

Eagerness to study

— e e = DD WO N

As it is seen in Table 2, the secondary school students participating in the study expressed that the cooperative
learning method facilitated their learning (n = 5), made the lesson more enjoyable (n = 4), encouraged taking
common decisions in the classroom and increased their responsibilities (» = 3), and instigated positive feelings about
teamwork (7 = 2). Also the opinions of 4 different students were as follows: the practice was more difficult compared
to the previous ones; it helped them to gain skills; it increased their eagerness to study; and it helped them to be
successful.

“While we are in cooperation with our friends, we understand quickly, and what we learn becomes more permanent”
(S5, Ease of learning)

“[ think learning through cooperation was very enjoyable. It was nice to see that my teammates felt the same.” (S23;
Being enjoyable)

“Everyone knows his duty. We take common decisions in cooperation” (S22; Responsibility and taking common
decisions)

“In our regular lessons, there is not much cooperation and the teacher gives the lesson. But with this method, we
come together with our friends and make a contribution to the lesson as a team.” (S10; Teamwork)

The secondary school students’ answers to the second open-ended question (What did you like about cooperative
learning practices?) are given in Table 3.

Table 3. The Analysis of the Students' Answers to the Second Open-ended Question

Codes Frequency (f)
Acting together 6
Cooperation and sharing

Having fun

Acting freely

Expressing himself/herself
Responsibility

Increase in classroom participation
Social interaction

— = NN W W W

When the secondary school students’ answers to the question ‘What did you like about cooperative learning
practices?’ were examined, the following codes were obtained: acting together (n = 6); cooperation and sharing (n =
5), having fun (n = 3), and acting freely (n = 3). Some of the actual answers given by the students participating in the
study are as follows:

“I did a good job with my friends. I understood the meaning of the expression ‘There is safety in numbers’ (S8,
Acting together)

“I liked that everyone fulfilled their responsibilities, presented their subjects to their friends, and listened to the
others carefully” (S12, Cooperation and sharing)

“It was really nice and more enjoyable to learn the subjects from my friends, thus I learnt it without getting bored at
all.” (S4, Being enjoyable)

“It was good to be treated nicely by my friends, thus I expressed freely whatever I wanted to say about the subjects.”
(S13, Acting freely)

Published by Sciedu Press 27 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 4, No. 2; 2015

The primary school students’ answers to the third open-ended question (When you consider your relationship with
your teammates during the whole process, what improvement has been made?) are given on Table 4.

Table 4. The Analysis of the Students' Answers to the Third Open-ended Question

Codes Frequency (f)
Bonds of friendship 12
Communication skills improved 4
Sincere environment 3

As it is seen in Table 4, the primary school students participating in the study indicated that their friendships with
their teammates were tightened (n = 12); they improved their communication skills (n = 4); and a more sincere
environment was established among the friends (n = 3). Some of the answers given by the students to the third
open-ended question are as follows:

“In order to be successful, everyone in the group helped one another, which made us good friends in the end.” (S11,
Bonds of friendship)

“Working together and teaching our friends what we know about the subject improved our speaking skills. Before
this occasion, I was ashamed of speaking or making a presentation before others. However, this activity helped to
suppress it.” (S10, communication skills improved)

“In our classroom, there were some students whom I considered to be prejudiced but they were really good at
teaching us their subjects. During this activity, we got so close that I just couldn't help sharing my opinions with
them” (S12, Sincere environment)

The primary school students’ answers to the fourth open-ended question (When you compare this work with the
previous social studies lessons, what differences did you observe in the classroom environment?) are given on Table
5.

Table S. The Analysis of the Students' Answers to the Fourth Open-Ended Question

Codes Frequency (f)
Increase in success 8
Increase in participation and interest 5
Increase in responsibility, solidarity, and respect 4
Fun 4

As it is seen in Table 5, the secondary school students participating in the study stated that the cooperative learning
method increased their success (n = 8), increased their participation and interest in the lessons (n = 5), brough the
feelings of responsibility and solidarity to the forefront (n = 4), and made the lessons more enjoyable. The students’
opinions regarding these codes are as follows:

“Based on what I learnt, I believe that I have become more successful in this lesson compared to the previous ones. 1
assume our teacher was glad about it as well.” (S1, increase in success)

“We can see that a lot more students participated in this social studies lesson while the participation was very low
before. This shows that everyone considered this lesson important and thus chose to participate.” (S12, increase in
participation and interest)

“It was a good job. The most striking difference I observed was that everyone had a duty, and every one of us felt
responsible for teaching our friends.” (S16, responsibility, solidarity, and respect).

“I enjoyed the lesson as much as I do physical education lessons.” (S4, Fun)

The primary school students’ answers to the fifth open-ended question (How did you feel when your teammates
helped you when you couldn t understand?) are given on Table 6.

Published by Sciedu Press 28 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 4, No. 2; 2015

Table 6. The Analysis of the Students' Answers to the Fiftth Open-Ended Question

Codes Frequency (f)
Happiness 11
Friendship 8
Helpfulness 5

The secondary school students’ answers to the fifth open-ended question (How did you feel when your teammates
helped you when you couldn t understand?) are given in Table 6.

As can be seen in Table 6, it was found out that the students felt happiness (n = 11), friendship (» = 8), and
helpfulness (n = 5) when they asked their teammates about a point that they failed to understand themselves. The
students’ opinions regarding these codes are as follows:

“Before, I would just ask the teacher. However, here in the group, I came to see that our opinions were more or less
the same when my peers gave the answers,; and seeing this made me very happy.” (S2, Happiness)

“My friends asked me about the points that they couldnt understand so I explained with pleasure, which made us
closer friends than before.” (S, Friendship)

“We used to help one another in some lessons before, but in this activity, we both helped and enjoyed.” (S,
Helpfulness)

The secondary school students’ answers to the sixth open-ended question (How did you feel when you helped your
friends?) are given on Table 7.

Table 7. The Analysis of the Students' Answers to the Sixth Open-Ended Question

Codes Frequency (f)
Feeling happy 7

The beauty of collaboration
Feeling like a teacher
Feeling proud

Feeling responsible

— W W N

As can be seen in Table 7, the secondary school students participating in the study stated that they felt happy to help
one another (n = 7), stressed how nice it was to collaborate (n = 6), felt like a teacher while helping their friends (n =
5), and felt proud (n = 3). The students’ opinions regarding these codes are as follows:

“I was glad when I could be of any help to others, but in any case I was very content during these works” (S2,
Happiness)

“I felt glad about the collaboration within our group. I studied for them as much as for myself to make a contribution
to others’success.” (S11, The beauty of collaboration)

“I realized how knowledgeable and skilled I am. I explained the subject to my friends just like a teacher.” (S16,
Feeling like a teacher)

“When I went home, I told my mother about how I helped Samet about a point he couldn 't understand. My family felt
proud of me.” (S15, Feeling proud)

The secondary school students’ answers to the seventh open-ended question (How did you feel when it was time for
the social studies lesson?) are given in Table 8.

Table 8. The Analysis of the Students' Answers to the Seventh Open-Ended Question

Codes Frequency (f)
Excitement and impatience 14
Happiness 8
Sadness 1

It is seen in Table 8 that the secondary school students felt excited and impatient (n = 14) and happy (n = 8) when it
was time for the social studies lesson that would be given through the cooperative learning method. Only one student
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stated that he/she felt sad about the approaching time for the lesson. The students’ opinions regarding these codes are
as follows:

“I looked forward to the start of the lesson with a great excitement. At first, I was feeling tense, but in time I quickly
got used to it.” (S1, Excitement and impatience)

“I can say that I felt happy. Generally I would draw pictures during social studies lessons. However, this time I was
happy to participate in the lesson without getting bored.” (S3, Happiness)

The secondary school students’ answers to the eighth open-ended question (Do you think that each group member
has equal opportunity to be successful in this work?) are given on Table 9.

Table 9. The Analysis of the Students' Answers to the Eighth Open-Ended Question

Codes Frequency (f)
Yes 19
No 4

The secondary school students’ answers to the eighth open-ended question (Do you think that each group member
has equal opportunity to be successful in this work?) are given in Table 9.

As it is seen in Table 9, 19 students of the secondary school students participating in the study stated that they
thought each group member had equal opportunity to be successful in cooperative learning while 4 students said that
they did not.

The secondary school students’ answers to the ninth open-ended question (Would you want this method to be applied
in other lessons as well?) are given on Table 10.

Table 10. The Analysis of the Students' Answers to the Ninth Open-Ended Question

Codes Frequency (f)
Yes 23
No 0

As it is seen in Table 10, 100% of the primary school students participating in the study (23 students) indicated that this
method should be used in other lessons as well.

The Self-Assessments of the Secondary School Students about the Cooperative Learning Practices

The results of the secondary school students’ self-assessments about the cooperative learning method applied in social
studies lessons for 3 weeks are given in Table 11.

Table 11. Self-Assessment Questions Regarding the Cooperative Learning Practices of the Students as well as
Relevant Percentage and Frequency Values

No Self-Assessment Questions Always Sometimes Never
f % f % f %
1 I prepared for the lesson in advance. 10 435 11 478 2 8.7
I collected information from different resources while 18 783 3 13.0 2 8.7
preparing the presentation.
3 I fulfilled my responsibilities in the group. 20 87.0 3 130 0 0
4 1did my best so that the group could be successful. 21 913 2 8.7 0 0
5 I listened to the opinions and recommendations of my 17 73.9 5  21.7 1 43
teammates.
6 I spared enough time for our group work. 15 652 6 26.1 2 8.7
7 1 contributed to the presentations of the other groups. 1 4.3 3 13.0 19 82.6

As it is seen in Table 11, 43.5% of the students stated that they prepared for the lesson in advance while 47.8% said
that they “sometimes” prepared for the lesson. 78.3% of the students chose “always” for the statement “I collected
information from different resources while preparing the presentations”. While 87% of the students said they “always”
fulfilled their responsibilities, 91.3% of the participants told that they did their best so that their group could be
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successful. 73.9% of the students stated that they “always” listened to the opinions and recommendations of the other
students in their group. 65.2% of the students participating in the study stated that they spared enough time for group
work. While 4.3% of the students said they always contributed to the presentations of the other groups, 82.6%
indicated that they “never” did.

4. Discussion

The present study was carried out in order to determine the opinions and self-assessments of the secondary school
students regarding the cooperative learning practices applied in social studies lessons for 3 weeks. Semi-structured
question form and self-assessment scale were used to gather data. The results obtained from the interviews made
with 23 students participating in the study were evaluated.

In the answers the secondary school students gave to the semi-structured questions about the cooperative learning
practices, they indicated that the cooperative learning method facilitated their learning in the social studies course
and thus increased their success. This result is consistent with the results of many studies in the literature pointing out
that students learn better through the cooperative learning method, and the knowledge acquired through this method
becomes more permanent (Towns and Grant, 1997; Nhu, 1999; Yu and Stokes, 1998).

A considerable number of students stated that the social studies lessons given through the cooperative learning
method were very enjoyable and funny, and they felt responsible towards their friends and participated in the lesson
more actively due to the need to be always in interaction and communication with the other students. The fact that
the cooperative method increases students’ participation in the lesson (Agikgdz, 1992; Aslan and Afyon, 2005;
Altiparmak and Nakiboglu, 2005; Aydin, 2009; Aydin, 2013) is underlined in other studies as well.

There were also students suggesting that they assumed responsibility for their own and each other's learning in the
lessons given through the cooperative learning method, and thus they participated actively in the lesson. Furthermore,
it is also understood from the interviews that the level of cooperation and sharing increased and closer bonds were
formed among the friends. It was determined that the cooperative learning method provided very significant
advantages to students about learning. The cooperative learning method speeds up students’ learning, motivates them
to learn, and keeps them active during the whole process by developing their knowledge and skills (Liang, 2002).
This is because cooperative learning promotes continuous interaction and keeps alive the sense of cooperation and
rivalry during the learning process (Mandal, 2009). Parveen and Batool (2012) found a significantly greater
achievement in the cooperative group in comparison to the traditionally taught control group. The findings obtained
in the present study are consistent with these results.

The answers given by students to the open-ended questions about the cooperative learning practices demonstrated
that the cooperative learning had a positive effect on cognitive and emotional outcomes. It can be suggested that the
following factors were influential on the fact that the cooperative learning method had positive effects on the
cognitive and emotional outcomes of the students relative to those who learned via teacher-centered methods: the
students were active in the lesson; they could express and discuss their ideas freely; they worked with different
materials about the subject; the activities were attracting students’ attention; the students liked the method; the
students’ communication with the teacher and their friends was good and positive; the lessons were funny and
enjoyable; the exam-related concerns were very few; the students felt very comfortable in the lessons; and they learnt
the subject well and contributed to the learning of one another. These results are consistent with the results of those
studies which demonstrate that cooperative learning increases students’ success, improves their attitude towards and
motivation about the lessons, etc. (Aksoy and Giirbiiz, 2012; Aydin, 2009; Ilgar and Babacan, 2012; Istemil, 2011; Le
Heron, Baker and McEwen, 2006; Kus and Karatekin, 2010; Reed and Mitchell, 2001).

When the opinions obtained within the scope of the study were evaluated, it was found out that the participants
considered the Jigsaw (learning together) technique very effective especially in the teacher training process. Firstly, it
is necessary to generalize this method and similar teaching methods at all levels of education. This is because
students will have a lot of gains such as taking responsibility and working with a team if they work with active
methods throughout their education.

In conclusion, it was found out that students enjoyed having the lesson through this approach and understood better;
they noticed the importance of taking responsibility in a group; they did not need a lot of help and they did not have
difficulty in their studies through this approach; they wanted this approach to be applied in their other lessons as well;
they participated in the lessons more actively; their self-confidence increased in the lessons; their interest towards
research increased even more; and they did not easily forget what they learnt in the lessons taught through this
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approach.

As indicated in the theoretical framework of the study, one of the most important aspects of the cooperative learning
is teamwork. The results of the present study demonstrated that the students participating in teamwork through
cooperative method displayed a positive attitude towards both the lessons and their friends and as a result of the
cooperative learning approach, the students’ success increased both on individual and group levels thanks to the
supportive relationships among the group members. After all, cooperative learning approach encourages students to
research and develops their self-confidence accompanied by the sense of achievement and their sense of belonging to
a group. When the participant students’ self-assessments about the cooperative learning practices are examined, it is
clear that the students generally prepared for the lesson in advance; they collected information from different
resources while preparing the presentations; they fulfilled their responsibilities in the group; they did their best for
the success of the group; they listened to the opinions and recommendations of their teammates; and they spared
enough time for group work.

Based on the findings obtained from the present study and the experiences during the practices, the following can be
recommended for implementers and researchers: It is necessary to prevent social studies lessons from being boring
for students and to give coverage to classroom activities increasing the academic success of students by ensuring that
they learn with a team spirit. Accordingly, cooperative learning may be applied more in social studies lessons. There
is limited research on the use of cooperative learning in social studies teaching. In this regard, this gap in literature
may be filled through quantitative studies (e.g. empirical research with pretest/posttest control group) and qualitative
studies (e.g. in-depth analyses). In this study, the “Learning Together” technique, which is one of the cooperative
learning practices, was applied. In this sense, the techniques more suitable for social studies courses may be
determined by comparing the effects of different cooperative learning techniques on social studies teaching.
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