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Abstract
The study carries out a detailed review of the overall impact of deploying the Blackboard online platform in the EFL
teaching-learning process. In pursuing this aim, this study has followed the narrative literature approach, using
analytical and comparative techniques as primary research methods. Numerous studies have been analysed
thoroughly to conclude whether these technology-oriented tools directly affect the EFL teaching-learning process.
The study also provides a definitive opinion regarding the usefulness of blackboard technology. The analysis of
literature pointed out that EFL classes were positively influenced when Blackboard technology was utilised.
Blackboard technology‟s advantages in EFL were found to outnumber their disadvantages. However, technical
challenges remain in integrating this technology successfully into modern classrooms. It should also be noted that
while such technology-based teaching tools are a step in the right direction, they should not be considered as a
perfect replacement for time-tested teacher-student classroom interactions that happen organically in classrooms.
Additional preparation is also required from both teachers and students to make a meaningful contribution to such
technology-oriented classes. Particularly, teachers need much training, encouragement, and support to move towards
further advanced and collaborating pedagogies online.
Keywords: blackboard, covid-19, e-learning, English, LMS, teaching process
1. Introduction
The COVID-19 pandemic caused a phenomenal shift in modern learning systems, as schools were forced to adopt
online learning methods en masse. However, online learning systems have been around for many years now. The
pandemic has forced schools to adopt the new system suddenly. Since the early 2000s, online learning and teaching
platforms have been steadily rising (Al-Khresheh, 2021; Mahyoob, 2020). In response to ever-changing online
learning and teaching methodologies, many tools have also been developed to make online learning technologies
more efficient and useful to both teachers and students. One of the biggest challenges with online learning platforms
is distinguishing effectively between the online educational platforms available today to make the right choice. The
need of the hour is to create an efficient learning platform capable of enhancing the existing course content delivery
methods to encourage effective learning and teaching (Al-Mashaqbeh, 2009; Baker & Watson, 2014; Butler &
Sellbom 2002; Carrillo & Flores, 2020).
With the rise of new e-learning tools and systems, educational institutions from all over the globe are racing to
implement them as part of their academic curriculum (Al-Senaidi et al., 2009). English as a foreign language (EFL)
programmes are also increasingly provided online to provide better assistance and personalised interactions to
learners. Learners are also encouraged to engage in individualised and incentivised learning strategies (Abdalla, 2005;
Aldosari & Mekheimer, 2013; Beard, 2017; Bower et al., 2017; Boulton et al., 2018; Demirkol-Orak & İnözü, 2021).
EFL courses combine virtual learning environments to achieve better results. Online EFL courses are being offered
via modern e-learning systems that promote effective learning and teaching practices (Al-Qahtani, 2019; Alsowayegh
et al., 2019; Bukhari & Basaffar, 2019).
In today‟s world, there are multiple Learning Management Systems (LMS) that cater to the needs of students and
teachers. Educational institutions select their systems based on internal policy requirements after considering the
academic requirements of their students and teachers. LMS technology has widely permeated the entire globe, with
its adoption rates seeing accelerated growth due to the COVID-19 pandemic (Al-Fadhli, 2008; Al-Qahtani, 2019).
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Some of the most widely used LMS platforms include Blackboard, Moodle®, WebCT, and LAMS, with Blackboard
being the platform of choice for most higher education institutions (Mohsen & Shafeeq, 2014). Blackboard
technology happens to be a popular Internet tool used by educational institutions to facilitate the submission of
important files like documents, student reports, assignments, and other announcements from teachers to their
students. Blackboard technology also enables other activities in real-time, such as live chat rooms that students and
teachers can use to transfer documents, questions, and resources between each other. In Higher Education,
Blackboard is well-thought-out at the front of contemporary technological advances. Several leading educational
institutes have adopted this technology as an online LMS for all students. With the hurried growth of the use of such
technology-oriented classes, understanding their impact on users becomes essential (Butler & Sellbomm 2002;
Larkin & Belson, 2005; Servonsky & Bertha, 2005).
1.1 The Study’s Research Question
With the unexpected rise in the adoption of such tech-oriented learning systems, accelerated by the COVID-19
pandemic, it has become necessary to analyse and review the overall impact of using such systems in teaching EFL
courses. To find out how effective utilizing such digital systems in the teaching-learning process, this study is set to
answer the following research question:


How effective is utilizing the Blackboard technology learning system in the EFL teaching-learning process?

2. Research Methods
A narrative literature review is the main approach followed in this study. Such an approach helps in reviewing and
evaluating pertinent literature. The approach also helps in ascertaining trends and patterns in the literature. Therefore,
inconsistencies in a body of knowledge can be significantly identified (Snyder, 2019).
2.1 The Study’s Objective
This study explores the impact of the Blackboard technology learning system on the EFL teaching-learning process
by providing a definitive opinion regarding the effectiveness of blackboard technology. This technology has been
selected in this study because it is currently a prominent education technology assisting over 150 million students
and teachers in every region of the world (Alkhaldi & Abualkishik, 2019; Alokluk, 2018).
2.2 Data Collection
To answer the main research question of this study, a group of only peer-reviewed studies about Blackboard use in
general and English language teaching, in particular, were carefully selected. The selection of these studies was
based on three main criteria: 1) the relevance of these studies to the main focus of this study, 2) the novelty and
recency of these studies, and 3) the indexing of journals where these studies are published.
2.3 Data Analysis
To analyse data gathered for the main purpose of this study, two important methods, namely the analytical and
comparative methods, were employed. These two methods are considered the most powerful in reviewing a
particular topic in a specific field to demonstrate the weaknesses and strengths (Gay & Airasian, 2005).
The analytical method was used as a primary research method after thoroughly considering various domestic, foreign,
and current works of literature. This method is chosen because it first allows for data identification and synthesis to
generate much-needed answers to pressing research queries (Babbie, 2005; Siddaway et al., 2019). Secondly, this
method takes a rigorous, thorough approach to various forms of literature, deploying predetermined procedures for
minimising prejudice. This also benefits increasing the overall reliability of the study‟s findings (Braver et al., 2014).
Owing to this method, it is much easier to locate, analyse, and systematicly synthesize data from a diverse group of
academic, scientific, and research studies. Moreover, this method helps identify the strengths and weaknesses of the
previous studies‟ findings. As a result, new conclusions can be drawn and integrated accurately, based on the patterns
and relationships shared between earlier studies in the same field (Gay & Airasian, 2005).
A thorough analysis cannot be made without comparing it to other similar systems. Therefore, the comparative
method is another crucial analysis method used in this study that has been built into the fundamental framework of
this theme. Lack of proper comparison diminishes the conclusions of any scientific research or opinion (Garside,
2014). Comparing previous studies regarding objectives, methods, and findings can help draw better conclusions
(Azarian, 2011; Babbie, 2005; Glasziou, 2001).
Structure-wise, a systematic review of the LMS has been done to determine their efficiency at EFL teaching. A
detailed analysis of the utilization and implementation of modern Blackboard technology has also been made to
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reflect the primary differences distinguishing this technology from the competition. The perspectives recorded by the
users (students and teachers) regarding technology integration measures in class have been reviewed and discussed.
3. Discussion
The way teachers teach and learners learn is subject to the potentiality of new technologies to change. The
assortment and growth of online resources and traditional teaching practices can be highly affected by these
technologies (Coates, 2007). Hrastinski (2009) asserts, “If we want to enhance online learning, we need to enhance
online learning participation” (p. 81). Therefore, he has advocated a theory of online learning which encourages the
idea that online participation presupposes online learning in a more influential mode. Accordingly, when there is
collaboration and involvement among learners, online education becomes abundant.
Recently, the teaching-learning process has rapidly assumed a new and drastic dimension, with multiple advanced
technologies replacing traditional tools (Julian et al., 2019). Today, the existence of flexible, cost-effective, and
efficient technologies enhances knowledge acquisition and transfer (Tschand et al., 2021). Currently, digital
(e-learning) tools consistently eliminate numerous challenges hindering the transfer of ideas and intellectual
collaborations across borders, such as long distances and the cost of transportation. E-learning platforms or Learning
Management Systems (LMS) are internet-based learning systems rapidly adopted by educational institutions
worldwide to completely revamp the learning experience for students and teachers (Aldosari & Mekheimer, 2013;
Eldridge, 2014). In reality, E-learning technologies ensure seamless teaching and learning while virtually enhancing
communication and exchanging learning resources (Poon, 2013. For instance, LMS enables teachers to supervise
materials and assignments directly while coordinating assessments and evaluating students‟ progress (Lin et al.,
2017). They also help teachers communicate effectively and provide course materials directly to students (Al-Fadhli,
2008; Ayres, 2002; Bacher-Hicks et al., 2020). Likewise, students can also access materials shared by teachers,
submit assignments, and communicate with unknown instructors regarding their courses (Butler & Sellbom, 2002;
Coates et al., 2005). However, it is imperative to note that LMS cannot be expected to completely replace the
traditional/conventional classroom atmosphere within a short period (Mahyoob, 2020). However, the principal aim of
applying LMS is to supplement the traditional system by offering course content in an easily accessible format
outside traditional education centres and classrooms (Landry et al., 2006; Poon, 2013). The introduction of new
digital technologies has completely changed the learning and teaching paradigm, which has remained unchanged
since the late 1990s despite consistent yet insufficient progress. Moreover, unlike several past world socio-economic
and political problems, the COVID-19 pandemic forced educational institutions to accelerate their LMS systems by
adopting sustainable virtual blackboard technologies for teaching and learning, especially in the English Language
(Mahyoob, 2020; Xie et al., 2020).
3.1 General Insights on Learning Management Systems
LMS technologies existed for a couple of years but became popular recently due to the COVID-19 pandemic (Sousa
& Rocha, 2019). Recent research indicates that the 2020 pandemic resulting in global economic, political, and
educational shutdown primarily inspired educational institutions to adopt LMS in the teaching-learning process since
face-to-face interactions were limited. Today, several universities, colleges, and high schools have successfully
migrated to virtual teaching and learning with prospects of continued migration and usage even after the pandemic
(Tvenge & Martinsen, 2018). Online learning systems allow students to take courses and attend classes and enable
instructors to deliver lessons effectively and assess students comfortably, even from home. EFL courses are an
example of these courses that had already integrated LMS long before the COVID-19 pandemic broke out (Ta'amneh,
2020).
On the other hand, those who had transferred learning to virtual platforms were less impacted by the dawn of the
global shutdown. However, the pandemic forced educational institutions to take LMS systems seriously as they had
no better choice (Mahyoob, 2020). Teachers are now using them to improve the learning atmosphere by creating fun
that builds an engaging educational environment, stimulates learner attention and interest in the subject, and ensures
quicker knowledge synthesis (Aldosari & Mekheimer, 2013; Beard, 2017; Butnaru et al., 2021; El-Masri & Tarhini,
2017; Nkonki & Ntlabathi, 2016). Thus, according to Mohsen and Shafeeq (2014), the migration into online
knowledge transfer was principally caused by the often outdated, boring, and lustre-lacking traditional teaching and
learning system. Before now, teachers often face difficulties motivating and reviving student interest in their classes,
but the advent of flexible remote and LMS-based tools such as Blackboard technology now ease teaching and
learning (Ayres, 2002). In addition, new technology-oriented EFL courses are correcting the previous bottlenecks
associated with distance learning and educational collaboration through various techniques (Khafaga, 2021). One
sustainable approach to easing teaching and learning is the adoption of Blackboard teaching and learning technology,
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whose positive impacts surpass few challenges associated with the tool. Contemporary research regarding the
effectiveness of technology tools in EFL courses has shown that Blackboard technologies are helpful and highly
effective in teaching English, especially in providing transparent sources of accurate, proper speech in both the oral
and written form (Han & Ellis, 2019; Shamoail, 2005). Aside from well-established LMS systems, many free digital
tools are integrated into modern e-learning technologies such as YouTube®, Google Docs, Google Meet, Zoom, or
Microsoft Teams to ensure efficiency (Tawalbeh, 2018).
With digital learning developments set to grow exponentially over the coming years, educational institutions are
rapidly revamping their courses to suit students' requirements growing up in a digital era (Dayag, 2018; Eldridge,
2014; Vo et al., 2017; Webb, 2020). EFL teaching process is moving towards this standard at a faster rate. They
create online platforms where students can build constructive relationships with their teachers and colleagues. This is
because it is believed that such digital platforms are also considered to be more interactive, which can help develop
language skills (Bower et al., 2017). Notwithstanding the quick advancement in adopting flexible remote learning
methodologies, it is essential to note the cost of using LMS and the technological gaps created due to the
development and improvement of such systems. Thus, in a bid to cite the benefits of using virtual technologies in
teaching English, previous literature had often overlooked the consequences of digital learning likewise its
challenges (Kassem, 2018). Consequently, as virtual knowledge acquisition evolves, stakeholders in the teaching and
learning of English should consider the cost of tools chosen, the rate of knowledge assimilation of the students,
cultural barriers, and the prior digital gap in existence (Ali, 2017). LMS technology also helps students have
augmented reality experiences like their real-life classroom experiences (Almoeather, 2020). A critical analysis will
ensure that the best technology is adopted and the most flexible approach to teaching and learning English
implemented (Ismail & Salih, 2018).
3.2 Overview of Blackboard Learning Technology
With the Blackboard learning technology development, teaching and learning have been eased, and outcomes
maximised across the educational sector and beyond (Rahmatullah, 2021). Research shows that students and teachers
now interact effortlessly using integrated services and media such as teleconferencing, assignments, discussion
groups, tests, and video conferencing, promoting creativity and innovation (Motlhaka, 2020). The Blackboard
technology was invented to ensure flexibility in digital learning while promoting customisation and flexibility of
learning experiences (Omar & Al-Musabi, 2017). Today, this technology quickly replaces regular face-to-face classes
and other methods initially used in teaching and learning. In addition, this technology possesses numerous functions
that enable especially English language students to collaborate better and ideas seamlessly (Julian et al., 2019).
Above all, the technology expertly emulates the regular classroom while improving the overall experience and
revamping the entire teaching and learning processes save time and resources (Banafi, 2018). By implication,
English teachers who instruct learners using Blackboard technology can easily create their online courses and plan
their lessons effortlessly (Alsadsani, 2020). They can also track their schedules and deliver exciting lectures that
students always enjoy working at their homes and offices (Al-Nofaie, 2020).
Furthermore, recent studies indicate a rise in the use of this tool because it saves people the time of walking to
classrooms every day under road traffics and accidents and offers them the flexibility of choosing how lessons are
delivered (Hamad, 2017). As a result, students and teachers can learn and teach comfortably at their convenience
(Al-Nofaie, 2020). Apart from the ability of Blackboard to save energy and cost, it provides an avenue for teachers
and students to maximise their time better as they now can better schedule their teaching and learning plans.
Moreover, teachers can assign students virtually while enabling students to collaborate as teams in solving given
problems.
The Blackboard technology can enable instructors and learners to share resources like audio, files, text, image, and
videos, thereby providing multiplicities of teaching and learning and communication options (Khafaga, 2021).
Furthermore, modules are organised into folders and streams of lessons with well-articulated descriptions and
syllabus to enhance learning. Thus, one can quickly assess and grade students effectively (Amer, 2020). However, no
matter the enduring benefits of the blackboard approach in teaching and learning English, more enhancements are
essential to enable students who learn English to understand and synthesise knowledge quickly. To achieve this, the
technology should incorporate data science, artificial intelligence and, machine learning to enhance speech
mechanisms and enliven the entire learning process (Albakri & Abdulkhaleq, 2021). If combined with blackboard
teaching and learning technologies, modern speech recognition tools and amplified reality technologies can proffer
sustainable solutions to online learning, thereby offering excellent experiences to instructors and students alike.
However, most past research and literature vehemently doubt the possibility of blackboard technology in solving
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critical impediments to borderless teaching and learning (Al Meajel & Sharadgah, 2018). They mainly argue that the
cost of these technologies is a significant barrier. At the same time, economic imbalances across different regions of
the world coupled with political instability will hinder the accelerated development of higher-performing blackboard
technologies (Amer, 2020).
3.3 Trends in the Application of Blackboard Technology in Teaching and Learning English
Educational institutions are hastily making heavy investments into different LMS tools to offer top-tier e-learning
services to varieties of learners spread all over the world (Gördeslioğlu & Yüzer, 2019). However, for these tools to
become effective, appropriate support and coaching must be provided to students and teachers to utilise them
effectively (Al-Fadhli, 2008; Liaw, 2008; Sun et al., 2008).
LMS systems like Blackboard technology offer English language teachers multiple online course management
features, which enable them to issue announcements and grade tests and quizzes with ease (Ngai et al., 2007;
Shamoail, 2005). On the other hand, it allows learners to take exercises comfortably and learn at their paces. So,
LMS systems are a boon for students as they have augmented their online exchanges with teachers. Instructors are
now motivating students to be actively involved in their learning process instead of falling back into a passive,
endemic role in traditional classrooms (Joseph, 2012; Mahyoob, 2020; Tella, 2012). However, when it comes to
users' perceptions, Servonsky et al. (2005) studied the challenges blocking the broader adoption of Internet-based
Blackboard technology by higher education institutions and universities. In their study, the issues faced by students
using LMS in various technical aspects such as affordability, time management, and comprehension have often been
outlined even by preceding authors and researchers. Hence, the need for increased accuracy of the teaching materials
and increased preparation time compared to traditional classroom processes is indispensable (Huang et al., 2021).
Hong et al. (2003) carried out a comprehensive exploration of how successful an Internet-based instruction and
learning environment can be in forming a positive attitude towards utilising Internet-based services to integrate EFL
learning strategies in students at the undergraduate level. The study‟s findings critically revealed that undergraduates
were positively inclined to utilise the Internet for learning purposes and reported a positive response to the
Internet-based EFL learning environment, considering the highly effective and supportive (Hong et al., 2003).
However, the report failed to cite the impediments to the utilisation of virtual tools in the learning of English, which
would have offered insights for improvements. Therefore, the inability of past literature to present a precise, concise,
and consistent analysis of the merits, demerits, and barriers to applying Blackboard technologies in learning
undermines most past research, thereby providing grounds for further research and investigations (Khan, 2017).
However, from a technical standpoint, Blackboard happens to be among the most widely used Internet-based LMS
systems available today. Roughly 17,000 educational institutes in 100 countries use Blackboard technology. As stated
by „Times Higher Education World Reputation Ranking‟, Blackboard tools are purportedly utilised by 80% of the
world's topmost academic institutions. For instance, 75% of US universities and schools use the services of this
technology, which makes the US one of the top countries that use Blackboard, followed by the UK, Canada,
Australia, and India. In the Middle East, Blackboard Inc. has been recently licensed by more than thirty top institutes
from 8 countries (Alamer, 2020; Al-Nofaie, 2020; Alokluk, 2018; Nkonki & Ntlabathi, 2016). Because of its
advanced tech integrations, user-friendliness, and flexibility in application, this tool may offer lasting solutions to
virtual learning. For example, it contains numerous administrative instruments, which both teachers and students
can use. Blackboard also allows enhanced access to learning resources, allowing learners to retrieve their course
materials and submit assignments within a deadline (Fageeh & Mekheimer, 2013). Blackboard also offers two kinds
of feedback in the form of teacher-initiated feedback (Heirdsfield et al., 2011). Teachers respond to submissions
created by students and with an automatic feedback option where the test manager feature in the platform is used to
host exams and quizzes (Al-Naibi et al., 2015; Bradford et al., 2007). The technology comes with numerous other
functions, including an innovative correspondence feature for students and teachers, announcements, email,
discussion panels, virtual classrooms, etc. (Heirdsfield et al., 2011).
Currently, the online digital learning field has become the subject of numerous studies seeking to understand the
overall effectiveness of LMS tools, especially in teaching and learning English. To this effect, Blackboard
technology continues to attract more attention than e-learning technologies owing to its enhanced features (Tseng,
2020). Multiple studies seek to understand the impact of Blackboard tools, especially concerning the perceptions
held by teachers and students, which have all arrived at varying results. For example, a study comparing Moodle and
Blackboard revealed that users preferred the former to its innovative Mode framework, which allowed Moodle to
integrate seamlessly with the course design compared to its competition. Still, it lacked the lustre and diversity of
Blackboard (Carvalho et al., 2011). LMS systems like Blackboard Technology now enjoy widespread adoption,
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especially in Europe and North America, where higher institutions emphasise their usage due to their advanced
technological atmosphere, unlike less technologically developed regions of the world (Gördeslioğlu & Yüzer, 2019).
On the other hand, Africa and Asia are yet to reach similar levels of adoption of the Blackboard learning tools or
similar ones for numerous reasons (Paechter et al., 2010). First, the challenges posed by poor economic conditions in
those regions prevent schools and students alike from investing in digital technology for teaching and learning
English. Thus, they resort to the traditional classroom methods of learning. Secondly, many countries in the Middle
East and North Africa have yet to adopt blackboard technology in teaching and learning English. Moreover, political
instability, religious barriers, discrimination, and civil strife in places like Pakistan and Afghanistan may hinder
teachers and students from adopting Blackboard in teaching and learning the English language (Ilyas, 2018).
In essence, the failure to critically analyse and sectionalise the impacts and challenges of using digital tools in
teaching English undermines previous literature and research works. Therefore, it should be resolved in any
subsequent studies. Nevertheless, Comber et al. (2010) studied LMS systems' impact on the learning process by
researching Frontier, Moodle, and CEWebS. The study concluded that implementing a detected blended learning
scenario effectively depended on the appropriate classification scheme chosen. Similarly, Al Meajel & Sharadgah
(2018) is a more recent study examining today‟s various digital learning systems. They studied the obstacles to
utilizing the Blackboard system in the teaching and learning process from the perceptive of 117 faculty members.
They found that „technological barriers‟ and „institutional barriers‟ remained the most greatly acknowledged barriers.
3.4 Indicators of Effective Application of Blackboard Technology in Teaching-Learning English
Based on research, numerous indicators can be used to measure the overall effectiveness of Blackboard technology
(Tsai, 2019). One of them is the long run time this technology has been operating for while remaining highly usable
and accessible – a claim supported by numerous authors (Alokluk, 2018; Fageeh & Mekheimer, 2013; Liaw, 2008;
Nkonki & Ntlabathi, 2016). Other indicators used to measure the overall usefulness include the impact made on the
interactions between end-users such as teachers and their students, ease of use, and accessibility. Landry et al.
(2006) used indicators like the degree of utilisation, ease of usage, the value offered, and general perception of the
users regarding the learning environment to measure student response to Blackboard tech. In general, the conclusions
obtained from various authors and their studies reveal that Technology Acceptance Model utilisation has a positive
reception from end-users. Caputi and Garrido‟s (2015) demonstrated that the perceived execution component could
be split into perceived ease of usage and quality.
It is also critical to consider the context of EFL teaching programmes as the overall quality of the system and service
has a significant impact on general intelligibility (El-Sawy, 2018; Fageeh & Mekheimer, 2013). This factor tends to
be highly crucial for EFL people since they may not be aware of certain expressions that must be visualised and
heard clearly for better understanding. Buzzetto-More (2008) concluded that students considered course management
systems like the Blackboard e-learning system to be a net positive and immensely helpful in enhancing their grasp of
the course content. The latest academic literature reveals that Blackboard technology enjoys four distinct advantages:
freedom to ask questions and make statements freely, increased access to course materials online, freedom to
determine their lesson schedules, and independence from time constraints. Additionally, it is also noted that both
teachers and students could gain more educational opportunities by using such LMS systems (Bouhnik & Marcus,
2006; Fageeh & Mekheimer, 2013; Farooq et al., 2017; Joseph, 2012).
Blackboard has gone on to be among the world‟s most widely adopted course management platforms. It is used for
both online and offline teaching purposes. Teachers and students in different EFL courses stated that Blackboard
LMS was beneficial for their needs (Bradford et al., 2007; Heirdsfield et al., 2011). Ali (2017) revealed that
Blackboard utilisation provided additional motivation to EFL students. However, this case study came across mixed
results, with some students agreeing that Blackboard motivated them further to study English, whereas others felt
demotivated by the same platform. The study stated that while Blackboard had a huge widespread impact, the actual
results were not conclusive enough to tilt either way. Besides, Alamer (2020) said that Blackboard system usage
helped students grasp management and organisational skills faster, thus making them better at their studies. However,
Blackboard had no direct impact on improving the English language acquisition skills of the students (Demir et al.,
2021). This study also stated that Blackboard had little effect on the performance and attitudes of students engaged in
vocabulary acquisition, thus pointing to the limits of Blackboard technology.
Mohsen and Shafeeq (2014) concluded that EFL instructors were positively inclined towards apps like Blackboard.
Most of them viewed it as a valuable platform for tremendous success to provide better value to their students.
Mohammad-Hussein (2016) concluded that EFL courses that used Blackboard effectively explained EFL course
content better than conventional teaching systems. It offered students more opportunities to interact with their course
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materials, teachers, activities, and peers. Alturise (2020) conducted a study regarding the satisfaction levels of
teachers and students who used the Blackboard platform as part of their online learning process. While the platform
was hailed for its innovative nature, the end-users agreed that more improvements were needed to increase the
adoption of virtual learning applications. This was especially true for EFL courses. However, the usage of
Blackboard technology was primarily seen as an administrative concern, not something that would change the
existing pedagogy (El-Sawy, 2018; Liaw, 2008; Mohsen & Shafeeq, 2014). Tawalbeh (2018) stated that while
teachers appreciated Blackboard technology, they considered Blackboard to have several aspects that needed
improvement. Usage rates were also considerably low.
Additionally, Fageeh and Mekheim (2013) revealed that students had an increasingly positive attitude towards
Blackboard technology as they spent more time with the system. Online peer reviews and discussions through
Blackboard were found to boost student learning and positive learning interactions. Fageeh and Mekheim (2013) also
stated that Blackboard communication promoted positive attitudes like increased participation, collaboration, and
productivity. Another study concluded that students using Blackboard technology were far more motivated than
conventional learning methods (Ali, 2017).
3.5 Barriers to the Adoption of Blackboard Technology
The COVID-19 pandemic caused institutions of higher learning to rush to adopt LMS systems to ensure
uninterrupted education (Alkhaldi & Abualkishik, 2019). Since institutions had to switch to a fully online distance
learning mode, video chatting tools like Blackboard Collaborate Ultra were explicitly designed for end-users in the
educational field to communicate in real-time. Like Google Meet or Zoom, this platform offered top-tier audio and
video quality during online communications, which is essential for the teaching-learning process (Al-Naibi et al.,
2015).
Although Blackboard has a highly positive influence on both teachers and students regarding EFL courses
(Abdellatif & Alsharidah, 2020; Alokluk, 2018), no technology remains without barriers. Servonsky and Bretha
(2005) identified numerous challenges that Blackboard was yet to solve, such as setting aside more time to plan the
course materials and lecture content. Activities like reviewing, researching, or downloading assignments, making
alterations, references, and reposting important documents made the process cumbersome. A year later, Bouhnik and
Marcus (2006) also revealed some essential shortcomings of the Blackboard platform, such as the absence of a strict
framework that facilitated learning measures among the students and overt reliance on ineffective distance learning
methods.
Likewise, Blackboard did not instil any more creativity in EFL teachers or students than conventional teaching
methods (Lane, 2008; Al-Naibi et al., 2015). Even experienced faculty members struggled with using such tools and
spent more time dealing with simple technological challenges instead of using that time to accomplish their teaching
objectives. As a result, experienced teachers generally use Blackboard only for email, unimportant grading duties,
and presenting static visual learning content to students (Nkonki & Ntlabathi, 2016).
In the field of EFL teaching, Ilyas (2018) revealed that although EFL teachers and students are conscious of the
effectiveness of Blackboard, they lack willingness for change. Consequently, He asserted “readiness or acceptance
for change is a multidimensional variable influenced by factors such as context, change beliefs, individual
differences and resistance to change” (p. 216). The effect of cultural background on change was acknowledged by
Al-khresheh (2020), who stated that the process of EFL teaching and learning is relatively affected by some cultural
barriers that lead to resistance to change. In the same vein, El-Sawy (2018) pointed out that the in-built chat box
was found to have accessibility issues with broken autocorrect features, which was troublesome for EFL learners.
Susanti (2020) concluded that EFL students were found to face difficulties engaging in cooperative activities or
presentations, which negatively affected their cognitive engagement. They also suffered from anxiety issues as they
were scared to commit further mistakes by accident, causing them to withdraw into silence and passivity in online
classes. While students displayed a high level of behavioural engagement, their emotional and cognitive engagement
was deemed not quite positive. The findings are believed to contribute to a better understanding of the engagement of
EFL students in computer-generated classes. In another study during the coronavirus pandemic, Khafaga (2021)
revealed that while both teachers and students faced challenges due to the unique circumstances of the pandemic,
Blackboard technology usage was found to boost learning and language acquisition.
Most Blackboard problems pertain to annoying or glitchy technology features that hampered user convenience or
low usage levels. Self-directed online learning environments are considered inadequate at high-level discussions and
communications, which bogged down the whole learning process. Student-teacher interactions are believed to be
somehow unsatisfactory for the most part and that both sets of end-users (teachers & students) had to spend
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additional time on their lessons. More preparations had to be made to correctly grasp the content taught via
Blackboard, which could have been productively used for other purposes. These problems were acknowledged in
several studies (e.g., Aladsani, 2020; Alamer, 2020; Albakri & Abdulkhaleq, 2021; Alkhaldi & Abualkishik, 2019).
Several reports state that teachers only adopt online platforms when they have no other choice, not out of their own
free will. Hence, the adoption of online learning platforms comes down to static and administrative decisions instead
of being made to improve the existing pedagogy (Lo, 2020; Mahyoob, 2020).
4. Limitations and Recommendations for Future Research
The results cannot be generalized because it is a review study conducted based on a thorough analysis of previous
and current literature about the impact of Blackboard technology on the EFL teaching-learning process in general. To
better understand the COVID-19 impact on the use of Blackboard, further research is encouraged to carry out
quantitative studies on teachers and students‟ perceptions especially after two years now of the pandemic.
Furthermore, a comparative study between Blackboard and other technologies in the same area would be good for
future research.
5. Conclusion
It is important to note that acquiring English language skills is a high priority, especially in today‟s globalised
economy. To remain competitive in today's employment market, it has become practically mandatory for students to
use English confidently. Teaching EFL virtually due to COVID-19 has made the process a bit difficult. Therefore,
there was a need to carry out a comprehensive examination of the impact of digital technology such as Blackboard
on teaching and learning English.
It is evident from the previous literature that Blackboard has a good effect on the EFL teaching-learning process,
based on end-user perceptions. By providing substantial teaching benefits to students and teachers alike, Blackboard
has unquestionably added a new-fangled dimension to education. It helped in improving the communication process
between teachers and students. While users reported a high percentage of positive experiences with effectiveness as
far as the Blackboard system was concerned, some issues and niggles are slowing down its adoption. Blackboard
technology is consistent, reliable, and familiar to most teachers and students, which explains its popularity in higher
institutions. While better alternatives might exist, institutions are reluctant to alter the existing normal, especially
since moving to an updated and improved system can be uncertain and costly. Thus, Blackboard technology is a net
positive in planning, outlining, preparing, delivering, and assessing different English courses as per both students and
teachers.
However, it must be also noted that Blackboard is compatible with external communication apps like Zoom and
Google Meets, which comes with several advantages. However, uploading, sharing, and submitting documents via
Blackboard can also be an annoying experience, as revealed by a few studies. When all these factors are considered,
it is evident that Blackboard suffers from accessibility issues, making it seem overpriced. While many EFL teachers
and students are most comfortable with Blackboard, this may be because of their familiarity with the system over the
years, not necessarily because it is the best platform around.
6. Recommendations
The video and audio quality of communications between teachers and students via the Blackboard platform must be
considered due to its importance in influencing the overall grasp of students over the language. Valuable expressions
must be communicated concisely with no scope for misinterpretation by teachers to their students.
However, while the advantages outweigh the disadvantages, there are massive challenges to utilising this technology
effectively that need to be resolved quickly. First, to improve the utilisation of the technology in teaching and
learning, it is paramount to integrate the tool with other advanced technologies such as Google meet, Microsoft
Teams, and social media platforms to enhance user experiences and ensure flexibility in its application. Secondly,
Blackboard should be affordable for both teachers and students to ensure it is used globally, especially in developing
countries struggling with economic challenges. Finally, as the development of Blackboard has created avenues for
seamless teaching and learning, evidence indicates that it will provide long-term solutions to modern-day digital
learning. However, the usage of Blackboard requires additional preparation from both teachers and students, which
might hamper their productivity. So, as teachers and students use Blackboard to collaborate digitally, it is essential to
enhance and integrate this technology to incorporate flexibility in teaching and learning English.
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