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Abstract

This paper aims to explore the paradigm of Global Englishes through the perceptions held towards it by university English teachers in Saudi
Avrabia. Due to reasons, such as globalization and colonization, the presence of English can be found in all countries throughout the world.
Some countries, such as Saudi Arabia have not yet fully institutionalized the language which places them in the expanding circle, where
English is currently seen and pedagogically taught as a foreign language. There are currently more non-native speakers of English than
native English speakers worldwide, presenting a wide array of English varieties, influenced by native languages and local dialects.
International teachers and students of English have presented a common theme and that is their desire to speak English with native like
proficiency. Thus, in turn, the current method through which English language teaching takes place is typically a standard nativism approach
using American or British English as a benchmark. The concern is that the standard nativism model may not accurately reflect the variety of
English that is practiced and used specifically in Saudi Arabia in the case of this study, nor within the world as countless people use English
as their second or even third language. Global Englishes offers a diversified and inclusive way of accepting varieties of English and it offers
a framework for English to be taught within. The current study sought to explore the perceptions held by Saudi university teachers towards
Global Englishes. The study made use of focus group interview discussions with university English teachers in Saudi Arabia from which
three dominant themes emerged through thematic analysis. Firstly, it was clear that the teachers were not fully aware of the notion of Global
Englishes before the study, and therefore did not realize that alternative methods of English language teaching were being developed to
include and accept different varieties of English. In addition, the teachers did not view Global Englishes as a legitimate framework for
teaching English, for reasons such as it navigates from the “pure” form of standard English. In conclusion, the teachers seemed to be
some-what apprehensive about incorporating Global Englishes into their teaching curriculum. Similar results have been found in other
studies of a comparable nature.

Keywords: Global Englishes, English as a Lingua Franca, English language teaching, expanding circle, non-native English speakers, Saudi
English

1. Introduction

The linguistic landscape of the world is in dire need of a pedagogical shift towards a more inclusive and culturally varied manner of
communication. English has been internationally claimed as a Lingua Franca (ELF) which has encompassed numerous non-native English
speakers to learn the language in order to be linguistically included with the rapid and changing effects of globalization. This has led to the
emergence of an indefinite number of English varieties being spoken throughout the world (Jenkins, Modiano & Seidlhofer, 2001; Jenkins
& Leung, 2013). According to Crystal (2003), there are now more non-native English speakers than native English speakers. These varieties
have been classified under the broad over-arching label of “Global Englishes,” which authentically represents both the practical and cultural
use of English across diverse societies today. The spreading dimension of Global Englishes has become a topical discussion amongst
researchers. English language use and proficiency throughout the world can be divided into three “circles”; the inner circle where English is
taught and learnt as a first/native language, the outer circle where English is incorporated as a second language and in cases a recognized
medium of instruction and finally the expanding circle, where English is rarely used and maintains a foreign status (Kachru, 1986). Saudi
Avrabia falls within the expanding circle, which is why this research is imperative.

1.1 Significance of the Study

The dominant language spoken throughout Saudi Arabia is Arabic and the general level of English proficiency is statistically very low (EF
English Proficiency Index, 2019). Saudi Arabia falls within the expanding circle of English language learning and aptitude. This study
seeks to see whether English teachers in Saudi Arabia are aware of Global Englishes and if they are, do they accept it as a legitimate model
or approach to language teaching. This study also offers insight as to whether these teachers would be open to practicing within the
pedagogical tenets of this model. The standard nativism approach to teaching English is time consuming and difficult for non-native
speakers to learn. As such, the standard nativism model of teaching English, which is currently being used in Saudi universities, maintains
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its legitimacy and place within academic learning. However, it is important that awareness is raised about other options and approaches that
are available for English language learning and teaching. This study offers significantly important information surrounding Saudi university
English teachers’ awareness of the notion of Global Englishes and the possibility of its induction into the syllabus and currently used model
of English language teaching. A considerable amount of time is invested by both teachers and learners on trying to achieve a “native-like”
level of English proficiency, where this may not always be necessary and instead more time can rather be spent on learning the content and
subject matter of the various courses the students are learning, such as science and mathematics. Global Englishes offers an internationally
accepted and widely used form of English which does not revolve around “perfect native English” speaking, but rather on mutual
intelligibility across a diverse range of native and non-native English speakers throughout the world (Galloway & Rose, 2015, 2018; Sewell,
2013).

1.2 Objective of the Study

This study seeks to understand the perceptions of tertiary English teachers of Global Englishes in Saudi Arabia. English is currently being
taught as a standard and foreign language to Saudi university students. The paradigm of Global Englishes is still new and there is currently
plenty of research underway and its relevance to the Saudi context is vitally important. There is a new sociolinguistic reality of English
where it is being spoken more by non-native speakers of English than native speakers (Crystal, 2003). This alternative form of English
learning and teaching cannot be neglected as the practice of English throughout the world is changing, new non-native varieties are being
recognized and it is important to see whether Saudi teachers are aware of this or not. Saudi Arabia is classified as being a part of the
expanding circle regarding English practice and it has not yet been established as an official language. There are currently multiple English
language learning programs available especially at a tertiary level, yet up until now the overall proficiency amongst Saudi students still
remains low and short of what is desired. Global Englishes is a framework that allows students to learn and be exposed to varieties of
English other than the standard normative model. This study intends to offer insight as to whether English teachers in the Saudi context, at a
tertiary level, are aware of such alternative methods in aiding their students to learn English with the outcome of being understandable by
native and other non-native speakers alike.

1.3 Research Questions

Based on the aforementioned introduction and in order to achieve its objectives, the following research questions are attempted to be
answered in this study:

1. Are Saudi university English teachers aware of Global Englishes?
2. Do they accept it as a legitimate framework to teach English to non-native speakers within?
3. Would Saudi university teachers restructure their teaching framework and model to incorporate Global Englishes?

The remainder of this article is structured as follows: Section 2 presents the literature review as well as some previous studies pertinent to the
topic under investigation. Section 3 is the methodology of the study, wherein the context of the study, its design, and the data collection and
analytical procedures are provided. Section 4 offers the results of the study. Section 5 discusses the results. Section 6 concludes the study and
offers some recommendations for further research.

2. Review of Literature

The role that the English language plays in the world is constantly transforming (Jenkins & Leung, 2013). Over the past 30 years, a
significant amount of intensive research has been targeted towards gaining a greater understanding of how English has functionally
transformed into a variety of Global Englishes. A considerable amount of research has been initiated with the intention of understanding
people’s perceptions and awareness of the existence of alternative methods of English language teaching, to that of the standard nativism
model. The phenomenon of seeing English as a Lingua Franca is by no means new, yet the incorporation of this modern and alternative
pedagogy into tertiary English learning programs has recently been gaining traction internationally (Galloway & Rose, 2014). Countries
where English is viewed as a foreign language, and is taught as such, should be looking to explore alternative and additional methods of
English language teaching to aid their students in reaching an understandable level of English proficiency.

In order to gain a better perspective of how English has been so disparately practiced throughout the world, Kachru (1986) suggested the
concept of concentric circles. Countries are therefore classified as falling within the inner, outer or expanding circles. The inner circle offers
a traditional basis of English learning as a mother tongue. This is apparent in countries such as England, America, Canada, Australia and
New Zealand. This differs from the English practice in the outer circle where English is a traditionally institutionalized medium of
communication and commonly learnt as an early second language. Countries qualifying for this circle are India, Ghana, Nigeria, Kenya,
Pakistan, among others (Morrow, 2004). This is historically a result of years of colonization passing through the countries, leading to new
varieties of English being formed (Jenkins, 2014). The expanding circle is represented by countries where English is seen as a foreign
language and it is primarily allocated for the use of international communication, yet the proficiency levels in these countries are weak. This
circle includes countries, such as China, Japan, Saudi Arabia, among others. The expanding circle accounts for more non-native speakers of
English opposed to the number of native and second language speakers of English throughout the world (Javid, Al-Asmari, & Farooq,
2012). One can therefore recognize that English is a language that is not under the ownership of one nation in comparison to another
(Widdowson, 1994; Crystal, 2003), yet the policy under which it is implemented will determine the level of intelligibility amongst
non-native speakers with the rest of the world. This inconsistent adoption of English amongst countries all functioning within the same
global discourse has fortified the need to find an intelligible consensus, and this is one of the notions that Global Englishes offers. The idea
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of a recognizing English as a global language can best be described by (Crystal, 2003; Jenkins, 2007) where we recognize that English plays
a “special” role in every country in the world. English is taught either at a school or tertiary level and traditionally it has been taught
according to standardized norms. An important factor to consider at this point is that the native cultural and linguistic landscapes differ
dramatically across all of these countries where English is being taught as a second or (in the expanding circle) as a foreign language and this
will influence the manner in which English is taught and learnt. Therefore, one should consider that the standard nativism model of English
teaching may not always be the most suitable approach for all non-native English learners. We cannot deny the role this standard nativism
model plays nor the way it maintains its need; yet, it is also possible that a pedagogical shift is taking place in the world and new approaches
to teaching English to non-native speakers is on the horizon ( Deniz Biricik, Ozkan, & Bayyurt, 2016 ; Fang & Ren, 2018).

Departments and ministries of education in non-native English-speaking countries are all faced with similar dilemmas regarding English
language teaching. On the one hand, they want to effectively equip their learners with what is internationally believed to be the best model of
English so that their students can reach a globally accepted level of proficiency (Ghobain, 2010); yet, on the other hand, they too want to
honor their respective linguistic settings and have their country’s unique culture translated through the content and method of teaching. The
problem arises where not enough awareness has been created about alternative models from the standard nativism teaching approach, and it
is important for those with the resources to enact change to become aware that the nativism approach is not always appropriate both
linguistically and culturally for international communities. This is the case in Saudi Arabia (Aldawsari & Karakas, 2021), an expanding
circle country where students are taught English according to a standard native model with content typically designed by inner-circle native
English speakers. It is possible that a useful alternative may yield better results. Students should be given a variety of options and choices
regarding the position of English proficiency or understandability they wish to reach; this could also depend on the type of career or industry
they would possibly like to enter. In saying this, Saudi Arabia has been admired in their commitment to developing their own human
resources of teachers and this includes those who teach English. A sufficient number of them are therefore non-native speakers of English
themselves. However, the number of students enrolling to learn English has increased and therefore outnumbered the number of local
teachers thus calling for the hiring of foreign nationals to join Saudi universities and teach English. The majority of these foreign nationals,
as will be seen throughout the current study, come from different non-native English-speaking countries, which creates a diverse and
linguistically rich learning environment representing non-native English varieties that the students are exposed to. Yet, both teachers and
students are all still teaching and learning according to a standard nativism model (Aldawsari & Karakas, 2021; Ghobain, 2010).

Research is continuously being done within expanding circle countries on the perceptions and understandings of Global Englishes and
English varieties. Such studies are all contributing towards understanding whether the incorporation of a Global Englishes teaching
approach can replace or complement the currently used approach of standard native English teaching. We found that studies done by other
researchers, also in expanding countries yielded similar inferences regarding the teachers’ and students’ perceptions and specifically their
attitudes towards the idea of Global Englishes. In the Japanese context (classified as a part of the expanding circle), Galloway & Rose (2014)
conducted a study with the aim to increase university students’ awareness on the diversity of English. Their teachers felt that there was a
discrepancy between what the students needed out of the English language course, and what they were receiving. The intention was to gage
the linguistic opinions of the students and value their multilingualism. Through the listening of different audio recordings of English
speakers (both native and non-native), the results showed that the students held a negative perception towards non-native speakers of
English, just like themselves, and they showed a preference to the American English speaker referring to them as using “perfect English”.
Interestingly enough though, after the study was completed, when asked in an evaluation, students’ perceptions had changed and there was
an increased interest in learning more about different varieties of English used internationally, this was a result from the linguistic exposure
they experienced. A similar trend was seen in Rahayu's (2020) study, that focused solely on teachers’ perceptions on teaching English as a
Lingua Franca in Indonesia (also a part of the expanding circle). The data collection was done through the use of a questionnaire and results
showed that the standard nativism approach was favored by teachers as a continued framework for English language teaching. It was clear
that the teachers had a very low sense of awareness about teaching English as a Lingua Franca and many of them were not able to explain it.
However, after being more exposed to and learning about the concept of Global Englishes, they seemed more inclined to know even more
and were open minded to the idea of “modifying the rules of standard English.

The standard nativism approach to teaching English to non-native speakers is well supported by teachers and ministries. In Singapore, a
movement by the name of “Speak Good English” was started to raise awareness of the need for Singapore students to actively strive towards
native-like proficiency. Interestingly enough, this movement was posed to Japanese university students as part of a Global Englishes
awareness task and the Japanese students opposed the movement and showed support towards the learning of the Singapore variety of
English: “Singlish” (Rose & Galloway, 2017). This study suggests that thorough correct exposure and with the aid of informative materials
and tools, both students and teachers internationally may become more invested in exploring the Global Englishes paradigm. Fang and Ren
(2018) conducted a study in China, where instead of exploring the teachers’ awareness of Global Englishes they chose to investigate the
students’ awareness of the concept and its implications. The students involved in the study were given the option to enroll in an additional
English language course at university. The course was designed by Jenkins (2014) and presented ways for students to engage with different
English varieties, language policy and planning and this was done in a Chinese setting. The students were asked their opinions of the English
language prior to the course and after the course they were assessed through discussions and reflective journals. The students’ admitted that
they try to imitate native-like speakers when they speak English and they had a distorted perception of Global Englishes and the varieties it
encompasses. After the course though, their perceptions had evolved positively, and they acknowledged that they should not “judge local
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accents”. They had a new-found appreciation for English varieties and the importance of mutual intelligibility over native-like perfection.
Another study that was conducted in Taiwan by (Lai, 2008) found through the use of focus group interviews that university English teachers
had mixed attitudes towards the notion of teaching English as a Lingua Franca instead of sticking to the standard nativism model, and their
concrete awareness of using English as a Lingua Franca teaching model was low. A significant number of the teachers, however, believed
that their students needed to strive to speak “American English” which according to their perceptions seemed to be the ideal English.

Global trends have also seen an increase in non-native English-speaking students travelling to inner circle countries to study English there.
This is seen as a way to achieve a native-like proficiency in English and some believe that the immersed and integrated linguistic
environment contributes to better language learning (Sadeghpour & Sharifian, 2017). Australia is one of these inner circle countries where
students from varied nationalities go to study English, a research study on Global Englishes was therefore conducted in this context.
Sadeghpour and Sharifian (2017), conducted this study that sought to explore whether these English teachers were aware of Global
Englishes (World Englishes) and to see whether they believed it was a legitimate framework. Through structured focus groups,
multi-national English teachers were asked their opinions on this new paradigm. The results showed that majority of the teachers were not
able to offer a definition of World Englishes which suggested they did not have a great understanding or awareness of what it was. After
becoming more aware, the general consensus was that expanding circle English varieties were not considered to be legitimate varieties.
Results from a Deniz Biricik et al's (2016) study in Turkey also pointed towards hesitation as a perception the English teachers held when
asked their opinions on teaching English as a Lingua Franca.

Whilst multiple studies have been and are continuously being done on Global Englishes across expanding circle countries, little research has
up till now been conducted in the Saudi context. Almegren (2018) states that a minimal amount of research has been done on the awareness
of Global Englishes in the Saudi context and this is further supported by Mahboob and Elyas (2014) who in addition claim that there is a
“dearth of research” on the Saudi English variety. They also imply that a great deal of research has been done on the politics of the English
language in Saudi Arabia, but not as much on the way it has been taught and whether the standard nativism approach is still the best option
available to Saudi teachers and students. There is currently a divide in the role that English plays in Saudi Arabia broadly speaking. There is
the educational and administrative context which heavily relies on standard English and then there are the English varieties which differ to
the standard variety in terms of register, style, pronunciation and accentuation (Al-Asmari & Khan, 2014). These English varieties are the
forms of English that are practiced and spoken every day amongst Saudi non-native speakers of English. Within the Saudi education system,
English is taught as a foreign language according to a strictly governed set of rules, yet it is practiced as a variety that has been adapted and
localized to Saudi Arabia in reality. It is therefore important to see whether incorporating a Global Englishes curriculum where students are
more exposed to their own and international varieties of English would lead to an advantageous outcome in mutual intelligibility. Other
countries have accepted and embraced their variety of English such as “Hinglish” in India and “Singlish” in Singapore (Al-Asmari & Khan,
2014) and the linguistic landscape in Saudi Arabia offers evidence that more research must be done to understand the Saudi English variety.
Unfortunately, there is a gap in our current knowledge surrounding this topic in a Saudi context and this study will contribute towards filling
this gap by taking the first step in exploring whether the notion of Global Englishes is privy knowledge to Saudi English teachers or not.

3. Methodology
3.1 Study Context

The purpose of this research is to gain a sound understanding of how Saudi English teachers view and understand the concept of Global
Englishes. These teachers teach English as an elected course at a university level to students who enroll with aims of improving their
proficiency in the language. Statistically, Saudi university students who take international English proficiency tests present very low scores
(EF English Proficiency Index, 2019). Seeing as Saudi Arabia is a part of the emerging circle, the use of English and daily exposure to it
remains constricted. The Saudi government and various tertiary institutions have invested effective resources towards helping these students
reach a level of English proficiency, yet the outcome is still relatively unsatisfactory compared to the desired goals (Aldawsari & Karakas,
2021). According to Jenkins et al. (2001), one of the primary goals of all non-native English speakers is to be mutually intelligible with other
native and non-native English speakers.

3.2 Research Design

This study was conducted in a qualitative manner in order to gain a viable insight into Saudi English teachers’ opinions on Global Englishes.
The objective was to gain a better idea of the perceptions that Saudi university teachers hold regarding the concept of Global Englishes,
whether they deem Global Englishes to be a legitimate framework for English language teaching, as well as their opinions on possibly
incorporating this new approach into their current teaching framework. The methodological framework incorporated focus group interviews
as a tool to gather information and insights from the qualifying participants. Focus group interviews as a research approach offers authentic
and honest responses to questions and comments (Cohen & Garrett, 1999; Greenbaum, 1998; Ho, 2006; Ward, Bertrand & Brown, 1991).
There are advantages to using focus group interviews as a method of collecting data as it naturally generates scientific debate amongst
participants which creates invaluable data. It also creates a scenario where participants are able to interact with one another’s opinions and
views, which in turn leads to more adamant and truly authentic responses. Vague opinions and assertions are suppressed allowing more
insightful responses to be observed (Morgan, 1996). An additional strength that this research design holds is the role the researcher is able to
play throughout the process, where participants’ personal experiences and views on the subject matter can be comfortably revealed to the
researcher upon request. Seeing as the current study is exploratory in nature and is grounded on the natural perceptions that Saudi teachers
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hold, focus group interviews is believed to be an effective tool to gain an authentic and versatile understanding of the teachers’ awareness of
Global Englishes.

3.3 Population and Sample

A total of 38 participants took part in the study. All of the participants were of different nationalities and were themselves non-native
speakers of English. The respective nationalities were Indian, Pakistani, Jordanian, Yemeni, Moroccan, Egyptian, Sudanese and Saudis.
This offers the sample a broad range of cultural diversity and linguistic variety. All of the participants who took part in the research held
either Masters or PhD degrees in an array of English disciplines. All of the participants currently teach English to university students in
Saudi Arabia. The participants had a varied amount of experience in English teaching in their own countries as well as in Saudi Arabia with
at least a minimum of 2 years of experience.

3.4 Data Collection and Analysis Procedures

The data was collected through the conduction of small and carefully structured focus group interview discussions. Each focus group had
approximately 12 to 13 participants present, and the duration of each discussion was 1 hour. In these discussions, the researcher posed the
participants with a variety of questions which sparked scientific and topical discussions surrounding thematic concepts relating to Global
Englishes. Three main themes emerged throughout the discussions as a result of three over-arching leading questions. The first main
question asked whether the participants were aware of the concept of Global Englishes. Thereafter, depending on the nature of the answers
that emerged, the researcher offered the teachers a broad explanation of the paradigm and asked if they then believed it was a legitimate
framework for teaching English to non-native speakers. The third leading question asked the participants whether they would be inclined to
incorporate or practice within this framework in their own teachings.

The data was thereafter analyzed using a qualitative thematic analysis approach. This approach is believed to be appropriate as it allows one
to organize responses according to patterns and themes that arise through observation, typically within a focus group interview setting.
Qualitative thematic analysis is a multidisciplinary technique that offers verifiable and systematic outcomes (Boyatzis, 1998).

4. Results

The responses obtained from the focus group discussions were categorized according to broad themes that contribute to answering the
research questions. The participants were first asked whether they were or were not aware of the concept of Global Englishes. Several
participants (who were all involved in English language teaching at a Saudi university) revealed a lack of awareness of the concept. They
offered their best understanding of the concept however these definitions were inaccurate. One participant said that Global Englishes
referred to English being the language of communication used in international organizations such as the United Nations. This seemed to be
a mutual understanding and majority of the responses and discussions followed in a similar direction. Terms such as “language of
communication”, “international language” and “international institutions” were commonly mentioned. However, majority of their responses
did not incorporate a crucial element of Global Englishes which was the inclusion of international varieties of English, varieties that are
different to native norms. Some of the participants believed that the term Global Englishes referred to the use of English as an “international
language”. While this response is not necessarily untrue, it does not efficiently satisfy the definition and complexity of the Global Englishes
framework. Out of the 38 participants there was however one teacher who offered a correct definition. This particular participant had a
background in sociolinguistics and interestingly waited until the other participants had offered their views first before he offered his
understanding. He suggested that Global Englishes incorporated the recognition and acceptance of different varieties of English, he
specifically mentioned “Egyptian English” (he was an Egyptian national) as an example. This finding is interesting as it shows how
purposeful exposure to Global Englishes is a key element in having a sound understanding of it.

After the researcher was able to establish the collective understanding each group had of Global Englishes, he offered the participants a
correct and widely accepted explanation of what Global Englishes refers to. This created a platform for the researcher to then ask the
participants whether they believed the Global Englishes framework was a legitimate approach to teaching English to non-native speakers.
The general consensus suggested that the participants did not believe that the notion of Global Englishes held legitimacy according to their
knowledge of the framework. The same participant who offered a correct definition of Global Englishes at the beginning of the discussion
criticized the legitimacy of Global Englishes and suggested that the standard nativism model should be retained. Participants showed
support for the standard nativism approach to language teaching which they are currently practicing. This standard nativism approach to
teaching English was referred to as “fixed”, “accurate English”, “the pure language” and “not dynamic”. It appeared that the participants
either favored the American variety or the British variety of English. However, the majority showed a preference towards the British variety
of English and this was specifically common with the older teachers whose countries of origin share history with British colonization such
as India, Pakistan and Sudan.

The participants were thereafter asked whether they would consider incorporating Global Englishes into their current teaching practices, to
which there was a collective response that they would not. They would prefer to stick to the nativism model and continue to encourage their
students to seek native-like perfection. This result follows the fact that several of them believed Global Englishes lacked legitimacy,
according to their knowledge. Throughout the course of the discussion an interesting topic emerged. After the participants stated their
preference to continue teaching the standard nativism model of English to their students based on reasons that it is fixed, pure and the only
legitimate option, the researcher asked the participants which dialect of Arabic should be taught across different middle eastern countries.
The intention was to see whether some of the participants would stay true to their opinions that only standard models of languages should be

Published by Sciedu Press 430 ISSN 1925-0703 E-ISSN 1925-0711



http://wjel.sciedupress.com World Journal of English Language Vol. 12, No. 8; 2022

taught, or whether varieties of languages should in fact be accepted and explored in accordance with Global Englishes. In response to this,
one of the participants justified their opinion by stating that it is similar to teaching our native language Arabic. He stated that standard
Avrabic should be taught to foreigners across all Arab countries, instead of local dialects and varieties. Such a response shows that the idea of
not straying away from a standard version of a language, not just English seems to be a strongly supported opinion.

5. Discussion

This study investigates the perceptions held by Saudi university English teachers on the concept of Global Englishes. Jenkins (2013)
eloquently suggests that Global Englishes refers to the international varieties of English that have emerged and are functionally spoken in
practice all over the world. Linguistically, the world has been divided into three circles of English proficiency: the inner, outer and
expanding circles (Kachru, 1986). The participants who took part in the study were representatives from countries that fall either within the
outer or expanding circles. Thus, none of the participants were themselves native speakers of English. They all teach diverse English
language courses to university students in Saudi Arabia. A common attribute amongst non-native speakers of English is the desire to speak
English in a native-like manner and this is from understandability as well as a pronunciation perspective. It was noted in a study done by
Fang and Ren (2018) that students admitted to trying to imitate native-like pronunciation when attempting to speak English. In addition to
this, Galloway and Rose (2017) found that teachers and educational institutions had encouraged students to adapt their English to sound
more native-like and this is because people throughout the world believe that the standard model of teaching and speaking English is the
only acceptable option. In the context of Saudi Arabia, English is taught as a foreign language to the students at all levels of inquiry and it is
done according to a standard nativism model. Statistically, the level of English proficiency throughout the country is unfortunately low,
along with other expanding circle countries and some of those who do speak English, speak a Saudi variety of English. Yet in saying this,
Javid et al. (2012) states that there are more non-native speakers of English in the world than there are native speakers of English and this
therefore presents English varieties as a more popular international norm. This supports the idea that these varieties should be accepted as
Global Englishes. The overall results from the current study corresponded with results derived from other studies of similar natures (Deniz
Biricik et al., 2016; Galloway & Rose, 2014; Lai, 2008; Rahayu, 2020; Rose & Galloway, 2017; Sadeghpour & Sharifian, 2017) which
shows that the context amongst Saudi university English teachers is shared globally, particularly amongst other expanding circle countries.

The first research question sought to explore whether the Saudi university English teachers were aware of the paradigm of Global Englishes.
The results showed that overall, the teachers were not aware of this concept. They offered their own descriptions of what they thought the
concept referred to yet none of them were correct. The same outcome was founded in other studies in countries such as Indonesia (Rahayu,
2020), Taiwan (Lai, 2008) and Australia where English teachers that took part in the study predominantly teach foreign non-native English
speakers (Sadeghpour & Sharifian, 2017). Our results identified one individual participant who declared he had a professional background
in sociolinguistics. The reflections of this participant are important to discuss as throughout the focus group interview it became apparent
that with his accurate knowledge and understanding of Global Englishes he rejected its legitimacy and strongly believed in the standard
nativism approach. This response is interesting as research points towards a lack of concrete awareness amongst teachers typically leads to
a tendency of not to accept the framework, not having an awareness.

The second research question investigates whether or not the teachers found the Global Englishes model to be a legitimate framework to
teach English with. The results suggest that several participants did not view Global Englishes in a legitimate light and we believe that this
is primarily due to their lack of initial concrete awareness. The paradigm is very broad and at the moment very overwhelming. The teachers
believed that the standard nativism model was adequate enough to legitimately strive towards teaching the most widely accepted linguistic
and cultural form of English. Yet Crystal (2003) argues that the standard nativism model does not effectively embody the cultural and
verified linguistic reality that is practiced across non-native countries that fall within the outer and especially the expanding circle. Jenkins
(2014) created a module called “Global Englishes: A resource book for students” with the aim of offering a tangible guideline that students
may use (and teachers may teach with) as an innovative way of opening the door for Global Englishes to start being incorporated into
English syllabi, yet this is one of very few resources available. This can contribute to our findings of lack of awareness as well as the
teacher’s views of illegitimacy as there is little available at the moment to present to them. At the moment, Global Englishes is still largely
theoretical yet once more research is done on the status of Global Englishes and its strengths are acknowledged, thereafter can a more
tangible teaching framework be designed, which will hopefully lead to more teachers accepting its legitimacy.

Through thematic analysis, one analytically emerging theme that contributed to the second research question was the concept that if not
Global Englishes, what do the participants believe is a legitimate framework? The results showed participants suggested either American
English or British English as their source of English nativism. This led to an interesting finding as the participants who were inflexible in
their decision to follow the British English model were older in age and were nationals of countries that historically had been under British
colonization and influence at some point. These countries were India, Pakistan and Sudan. Kachru (1986) argues in his concentric circle
theory that the spread of English and the way in which a country incorporates a language is strongly linked to that country’s history with the
language. India, Pakistan and Sudan all fall within the outer circle and all were at some point under British influence (Morrow, 2004),
therefore it is understandable that this specific standard nativism variety is supported with confidence by the respective participants. This
information shows that countries that fall within the expanding circle do not have the same historical English influence and assembly as
those in the outer circle. This possibly has led to even more variations of English being practiced in truth in the expanding circles, offering a
legitimate reason for the introduction of Global Englishes. This result also points towards Saudi universities being an excellent candidate for
incorporating a Global Englishes curriculum as there is already a vastly diverse presence of international English varieties for students to
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actively engage with and learn about from their foreign teachers (Al-Asmari & Khan, 2014).

The third and final research question asked whether the teachers would incorporate a Global Englishes model into their teaching practices.
As with many other similar studies conducted (Deniz Biricik et al., 2016; Lai, 2008; Rahayu, 2020; Rose & Galloway, 2017; Sadeghpour &
Sharifian, 2017), the participants were hesitant to the idea of teaching English according to a Global Englishes framework. This result is a
reflection of the teacher’s lack of awareness as well as their belief that Global Englishes is illegitimate. One can understand why the teachers
feel this way as once again, there is no tangible course or syllabus available to show them what a Global Englishes teaching framework
would look like in practice. Galloway and Rose (2014) acknowledge that the incorporation of a Global Englishes teaching framework is a
daunting task for teachers as there are very few materials available to them as of yet. It is apparent that there is a deeply rooted sense of
support that participants showed for the standard nativism model, reinforced by the opinion that not only Standard English should be taught,
but Standard Arabic should also only be taught in the Arab world context. One way that such opinions could possibly be changed would be
to present the teachers with more palpable and applied resources showcasing the specificities and possibilities Global Englishes may have to
offer, specifically adapted for a Saudi context.

6. Conclusion and Implications

The aim of this study was to explore Saudi university English teachers’ perceptions of Global Englishes, to which the results showed
dominantly uninformed misconceptions and persistent support to not stray away from the standard nativism approach to English teaching. It
is clear that throughout the vast number of studies that have been conducted thus far, informed awareness of what Global Englishes truly
represents has been a highly significant variable to consider. Without a structured and correct understanding of Global Englishes, all further
methods of inquiry will likely lead to a similar outcome and that is uncertainty, denial and hesitation from the teachers perspective. This is
understandable seeing as there is very little relevant material available for them to engage with. The linguistic context in Saudi Arabia is no
different to that of other expanding circle countries and there is much progress to still be made regarding English language teaching. The
paradigm of Global Englishes is steadily becoming a sociolinguistic reality and with this comes the opportunity for pedagogical changes to
align regarding international English language teaching. This is especially relevant to expanding circle countries. It would be beneficial if
programs and diversified Global Englishes material were to be developed and initiated in English teaching contexts. However, before such
resources can be established and implemented, the spreading of foundational Global Englishes awareness amongst students and teachers is
imperative.

This article calls for further research to see if prior awareness is raised to an adequate level of understanding, would the opinions of teacher’s
differ and possibly be more inclined to acknowledge and accept the legitimacy of Global Englishes, and then in turn would they be more
open to practicing it in their teachings. If additional research deems successful and the strengths of a Global Englishes framework were
esteemed, pedagogical changes would need to be endorsed at a ministerial level to encourage institutions that may pose similar hesitations
towards Global Englishes due to possible lack of awareness or understanding. This study also calls for more research on the area of language
ideologies as it is one of the areas that plays a significant role in shaping language teachers perceptions (Karakas, 2017).
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